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ESEA TITLE III PROJECT APPLICATION 
PART I 



Eli— nfty and 



STATISTICAL DATA 
a Secondary Education Act, Titla III. P.L. 89-10, As Attended 



CTCTIOM A - Canaral Project Infornatlon 



1. REASON POt SUBMISSION OF THIS POEM (Check one) 

a. O INITIAL APPLICATIOH FOE TITLE III GRANT 

b. S APPLICATION FOE CONTINOATIOH GIANT 
If Application for Continuation Grant ia 
preceded by Planning Grant, give: 

I. Grant No. 



2. Period: Fron 



To 



C. fj END OF PROJECT REPORT 
Project 



PROJECT TITLE (5 words or leea) 
COMMUNICATION SKILLS IMPROVEMENT CENTE7 



NAME OF 

Naaple i 



APPLICANT (Local Educational Agency) 

School District No. 131 



3. RXJoJ DE&Ce!pK8B OP PlOJiCT: -- 

Check one category below which 
beat describes your project. If 
categoriee do not apply, check 
Kot Applicable. 

a. jT7 Central City 

b. £j Geographically Isolated 

c. £7 Progrens for Minority Croupe 
A. Hi Prc-Klndergarten Progrssi 

e. {*/ Not Applicable . 



5. ADDRESS (Nunber, Street, City, State, Zip Code) 



Route 4, Box 4139 
., Idaho 83651 



6. NAME OF COUHTT 
Canyon 



7. CONGRESSIONAL DISTRICT 
First 



3. NAME OF PROJECT DIRECTOR 
Erva J. Verner 



10. NAME OF PERSON AUTHORIZED TO 
RECEIVE GRANT (Please type) 

Rex E. Enge Iking 



9. ADDRESS (Nunber, Street, City, Zip Code) 

West Jr. High School 
808 Central Midland Blvd. 
g— pa, THaiwi 83651 



11. ADDRESS (Nuaber, St., City, Zip Coda) 

Route i- t Box 4139 
Nampa, Idaho 83651 



12. POSITION OR TITLE 

Superintendent of Schools 



PHONE KUM3ER 
.A67-7118 



AREA CODE 
208 



PHONE NUMBER 
466-8453 



I hereby certify that the infornatlon contained in this application is, to the beat of by 
knowledge, correct and the local educational agency naned above baa authorized ne as its^ 
repreaentatlwe to file this application.. 



AUTHORIZED TO RECEIVE GRANT 



ICNA£nS*"DP\ PER 



1 DATE SUBMITTED 
I April 30, 1974 



er|c 



2 



2 



13. MAINTENANCE OF FISCAL EFFORT - AVERAGE PER PUPIL ADA / / OR ADM. / / EXPEND. OF NON- 
FEDERAL FUNDS 



a. SZCOND PRECEDING YEAR FISCAL YEAR ENDING JUNE 30. iq?9 

b. PRECEDING YEAR FISCAL YEAR ENDING JUNE 30. 1973 

c. ESTIMATED CURRENT BUDGETED EXPENDITURES FISCAL YEAR 
ENDING JUNE 30. 1976 



$ 490.90 



$ 534,2? 



$ 611.26 



14. LIST THE NUMBER OF EACH CONGRESSIONAL 
* DISTRICT SERVED 


IS. TOTAL NUMBER OF LEA'S SERVED 






SECTION B - Title III Budget Susaury for Project 



1. 


PREVIOUS 
GRANT NUMBER 


BEG. DATE 
(Mo. , Year) 


END DATE 
(Mo.. Year) 


FUNDS 
REQUESTED 


a. Initial Application or 
Resubmission 










b. Application Cor First 
Continuation Grant 










. c. Application for Second 
Continuation Grant 


22-72-27-0 


7-1-74 


6-30-75 


$28,000.00 


d. Total Title III Funds 
* 











2. COMPLETE THE FOLLOWING ITEMS ONLY IF THIS PROJECT INCLUDES IMPROVEMENTS TO SITES, 

REMODELING, OR LEASING OF FACILITIES FOR "tICH TITLE III FUNDS ARE REQUESTED. LEAVE 
BLANK IF NOT APPROPRIATE. 



TYPE OF FUNCTION 



TITLE III FUNDS REQUESTED 



b. REMODELING (over $2,000) 


$ 


c. LEASING 


$ 



d. IMPROVEMENTS TO SITES 



i. 


PRE- 

l 


KINDER- 
GARTEN 


GRADES 
1-6 


GRADES 
7-12 


ADULTS 
(exclude 
teachers) 


TEACHERS EN- 
GAGED IN 

IN-SERVICE 
TRAINING 


TOTALS 


a. School 
Enroll, 
in Geo- 
graphic 
areas 
served 


(1) 

Public 




45 


2869 


2970 






5884 


(2) 
Non- 
Public 




265 


256 


177 






698 


b.' Persons 
Parti- 
cipat- 
ing in 
project 


(i) 

Public 








797 




31 


828 


(2) 
Non- 
Public 
















(3) 
Not 

Enrollec 

















2. TOTAL NUMBER OF PARTICIPANTS 



828 
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ECTIOH C (Coatiaood) 

3. RURAL flJIJAM DISTRIBUTION OF PARTICIPANTS 



RURAL 



PARTICIPANTS 



Ferceat of Total 
Served (laood oa Total 
Muabor In Sac. Clb.) 



METROPOLITAN AREA 



Para 


Moo-Para 


Caatral City 
Loir-Soclo- 
Ecoo. ATM 


Other 
Caatral 


Othar 
Urbea 


15Z 


10Z 






7SZ 



Paraoaaal Paid by Tltla III Puoia 



TYPE OP PAID 
PERSONNEL 


Re*. Steff Aaalaaed to Project 


Nov Staff Hired for Prelect 




Part-Tlaa 


TOTAL PULL 
TIME EQUIV. 
(Col. 244) 


NO. 
PULL- 
TIME 


Part-Ti 




TOTXL PULL- 
TIME ■NtlV. 
(Col. 6+S) 


Pull- 

TlM 


No. of 
PERSONS 


PTE 


No. of 


PTE 


(11 


(2) 


(3) 


M 


(5) 


H 


(7) 


i?r 




1. ADKUIST1AII0H/ 
SUPERVISION 












1 


.50 


.30 


2. TIACHER: 

{«} Pre-Kladercartee 


















(b) KladarEartaa 


















(c) Credee 1-6 


















(a) Cradaa 7-12 


















U Other 


















3. SO EJECT MATTER 

SPECIALISTS (Artiste 
Sclent lets, Muelclaaa 
etc.) 










i 






1 


4. TECHNICIANS (Atfdlo- 
Vlftttal, Ceopucer, 
Specialists, etc.) 


















S. PUPIL PERSONNEL 

WORKERS (Counselors, 
Social Workers, 
Psychologists, 
Attandeace Workers) 


















6. MEDICAL AND PSYCH. 
PERSONNEL 


















7. RESEARCHERS, v 
EVALUATORS 


















77 PLANNERS AND DEVELOP. 


















9. DISSEMINATORS (Writer 
Publ Rel Pcrsoaeel, 

Editors, ate.) 


















0. Othar Profeaaloaal 


















1. Para-Prof eseloaal. 
Teacher Aidaa. ate. 


















2 <HHr Nee-Prof, 
pnipir., Due Drivers, 
j Project Secrete 
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Application for Continuation 
Part II 

PROGRESS AND ACTIVITY REPORT 

I. PROGRAM OBJECTIVES 

A. Document changes or additions to the program objectives. 

No change* ok addition* have been made, dusting the 1 973-74 school 

yea/L. 

B. Explain the progress made to date toward achieving each objective. 

' i 

1. Element: Provision of material to increase int -est in and 
attitude toward reading. 

QUANTITATIVE MEASURES 

Objective 1.1 Student* at We&t Junior High School mil volun- 
taAily choo&e book* ifo* KecKeational leading at the note 10 \ 
peA pupil duning the 1 973-74 6chool yea*. 

The plan to measure students' interest in reading through 
library check-out records does not reveal all the reading done 
by Junior High School students, but it is one way in which 
changes in reading habits may be assessed. 

Records of books checked out have combined three sets of 
data The media specialist, Mr. Dale Buzzell, maintains a 
conventional library check-out desk in the Resource Center. 
Cards in all hardback books checked out by students are stamped 
with a due date and the student's name is entered on the card 
by Mr* Buzzell or one of his designated assistants, an aide 
or a student. The card is retained in the Resource Center. 
The due date is also stamped on the place provided in the book. 
Books checked out may be kept for two weeks. Fines of five 
cents per day are charged for overdue books* 

ERIC n 



Paperback books have been supplied in abundance and are 
displayed on open racks throughout thfe Resource Center. These 
books are checked out by students themselves. Three file boxes, 
one for each grade, contain cards alphabetically arranged for 
all students in that grade. The boxes are kept on the project 
"secretary's desk, located near the center of the activity area 
in the Resource Center. Students tind their own cards and 
enter the titles of the paperbacks they have chosen. When 
students return books they locate their cards, cross off the 
titles being returned and place the books in a box designated 
for returning paperbacks. No due dates are stamped; no fines 
are charged. Mrs. Matxlyn Bieker, project secretary, answers 
questions and provides informal guidance in maintaining t e 
system. 

The project has also placed books in the English pod. Racks 
there are stocked with materials supplemental to the course re- 
qui iments. The check-rut system follows the same Informal 
pattern used for checking out paperbacks in the Resource Center, 
with English teachers providing the guidance. 

The paper uack check-out system offers independence anl 
facility in distribution of reading materials. It is perhaps 
less accurate than the system for checking out hardback books, 
but it is believed that the system has promoted more circulation 
of materials. Hopefully, more cir^lation also means an in- 
crease in the amount of reading done by students. Last year's 
average of 16 books per pupil for the year, compared with an 
average of 3 books per pupil for the year prior to the project, 
was evidence of the increase. 
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In mid-April a count was taken of all books recorded 
on the cards on the secretary's desk and in the English pod. 
The count was taken by Mr. McMillin and an aide. That total 
of 8,538 paperbacks was added to the hardback total of 1,297. 
The combined numbei , 9,835, extrapolated to account for a 
full nine months, divided by the student body total of 7 ° 7 
yielded an average number of books per pupil checke 
this year of 16: Hence, last year's interest has been main- 
tained but not exceeded according to records of books 
checked out by pupils. 

Objective 1.2 Improved attitude ./touxxxd KMidLnQ be 4.ndica£&d 
by minimal 50-po4.wt incAoxue. on eetoi item meo^u/ted by tWa Estes ' 
Scale to Measure Attitude %ptiard Reading . 

The first year plaAcalled for use of this instrument on a 
pretest and post test schedule. Increases were computed by com- 
parison of mean scores; i nc r easeS'- avo ra ge d 30 points per item, 
although the 50-point increase was obtained on four items. 

The Estes ' Scale was administered a third time on April 11, 
1974 to all students present in English classes on that day. The 
teachers of those classes administered the Scale after a period 
of discussion and instruction by the project director. Students 
were not required to put their names on the papers. Scores for 
seventh, eighth, and ninth graders were tabulated separately. 
Tabulations were done by a parent volunteer working under Mr. 
McMillin's direction. 

Results are shown on the following pages. 
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title iii* s.s.e.a. 
^^gwnication skills improvement center 

April 1974 

STUDENT QUESTIONNAIRE 

(ESTES SCALE) 

DIRECTIONS: Please mark with an X_ the view 
which most clearly describes your' feeling 
concerning each attitude. There are no right 
or wrong answers. Please be completely honest 
and do not sion the oussti^oyanoiy^a 


1* CO 

if 

44 


i7x4 


i 


8 


II 

s 




B 




0 


E 


1. Readino is for learnina hut not enAoumpnt 


■ /i r - 


■ /Vr 










- * 2. l-kmsit SDsnt on honks is 7 7 -flrwwf 


ILL 






Id 


& 




5. TJiere is nothino to be ooinsd fvom t^mA4mo hooks 




Jmh. 






' f T 




4. Books qtp n hors* 




J? 




^«/» 


* 5. Rsodino is n aoocL imv to snenA jnvn*4* iiina 


JSjL 


mill 






o / 




5- Shoi*itto hooks iyi fl/iss {a /t t.vra^a of +4m& 




If 






JJUX 




t 9 TitiuiAi.no izuittA met on 


^3 






ZLL 


i 




5 Rsoditio is otil.ii fni* owiAs /nwhhans 






^ T 








p. Books ay*GYi ' t usuollu aood pttouoh to finish 










/ /A 




* 10. Readino is rswardiino to ms 










■=4- 




77- RsoAifio h&oortips hov*itia nfiicyv* ohotjii on hofjt* 






/^^ 


^ / 


loo 




7P tAost: hooks oy*0 iioo Ijyno rmA /fr/7 7 






i ^\ 


x±£d 






71 Pvsg. TpeoAiyio doesn^t iieonh. me oftuth&ro 














* 14. Trtar^ shou^f be /nore ttme /<?r reading 




lift 


12k 








^ 7/5^ 7%at*a ot*0 flkwjj hooka lAkioh T Inoino +n ,y*£>n/3 


Liy„ 












16. Books should not be read except for class 




rl 




tor 


m£3L 




77. RAoditto is sonpttvLfiu T ooyi An i&Liifcofii: 














* 29. /t certain amount of summer vacation should 

Yxa M6t~ oa4j%£> foifi monAi no 




/jo 


/4x0 




-LSI 




4 Ji?. Books make aood presents. 














20. Readino is dull. 













Po»tive If me 
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ESTES' SCALE TO MEASURE READING ATTITUDE 
Comparison of Scores Showing Gains/Losses 
Two Year Period 



Item 


Raw Data 
Spring '72 


Raw Data 
Spring '73 


One Year 
Gain/Loss 


Raw Data 
Spring '74 


Two Year 
Gain/Loss 


1 


1675 


1726 


+ 51* 


1826 


+ 151* 


2 


1522 * 


1492 


- 30 


1610 


+ 88* 


3 


1793 


1814 


+ 21 


1852 


59* 


4 


1643 


1625 


- 18 


1633 


- 10 


5 


1601 


1590 


- 11 


1650 


+ 49 


6 


1507 


1473 


- 34 


1508 


+ 1 - 


7 


1195 


1197 


+ 2 


1229 


+ 34 


8 


1702 


1716 


+ 14 


1763 


+ 61* ' 


9 


1617 


1591 


- 26 


1608 


- 9 


10 


1324 


1489 


+ 165* 


1546 


+222* 


11 


1373 


1324 


- 49 


1438 


+ 65* 


12 . 


1437 


1414 


- 23 


1451 


+ 14 


13 


1659 


1609 


- 50 


1630 


- 29 


14 


1639 


1507 


- 32 


1499 


-140 


15 


1533 


1600 


+ 67* 


1669 


+266* 


16 


1750 


1770 


+ 20 


1799 


I- 49 


17 


1639 


1666 


+ 27 


1743 


104* 


18 


1208 


1725 


+517* 


1181 


27 


19 


1452 


1523 


+ 29 


1474 


+ 22 


' 20 


1629 


1609 


- 20 


1652 


+ 23 



One year summary 



TWO YEAR SUMMARY 



ERIC 



j Total Gain per Test 


620 


Average Gain per Item 


3i 


* I terns Showing 
50 Point Increase 


4/20 



Total Gain per Test 


r 1 

! 

993 


Average Gain per Item 


50 


* I terns Showing 
50 Point Increase 


8/20 



1 ) 



Interpretation of scores on the Eetes Soa^e has presented some 
difficulties. Some of the data collected in the spring of 1973 is 
missing. The pretest data derived from the 1971-72 needs assessment, 
is complete > The spring x ?73 raw scores and the size of the population 
tested are unknown. Scores for spring 1974 were collected on a pop- 
ulation of 5S5. Those scores were divided by three fourths to produce 
data comparable to the population of .420 from which the 1971-72 data 
were computed. Further computations used weighted scores of positive 
and negative items to produce the tigures in column 4. 

The chart on the precceding page summarizes the results. A total 
gain of 993 points shows an average gain of 50 points per item. Eight 
items show an increase of more than 50 points. The one-year gain of 
373 points, a gain of 19 points on the average score per item, and an 
Increase of 50 points or more on twice as many items shows growth 
during the past year. 
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Objective 1.2 



Interviews of 20 students chosen randomly during a regular 
school day provided an additional evaluation of student attitude. 
Conducted by a college student from Northwest Nazarene College as 
an activity for her field experience time, the report is reproduced 
here. 



Miss Barbara Olson, a Junior at Northwest Nazarene College, 
conducted interviews on April 11, 1974, with 20 pupils chosen at 
random throughout the day from amorg the pupils in the Resource 
Center. Her report as presented to the Reading Resource 
Specialist f ol lows 

Number of students interviewed . ... 20 



Pupil Interviews 



7 th 



8<h 



9th 



Cayle Cornell 
Richard Bean 
Pamela DeLay 
Tony Keen 



Kelley Murphy 
James Gash 



Stanley Weeks 



Debbie Willcox 
Tim Long 
Les Moon 
Diane Stevenson 
Wayne Frankie 
Christie Zeitner 



Terry Englehardt 
Kim Taylor 

•Tina Maestas 

' Loren Sandy 
Laurie Murphy 
Carrie Bodle 
Patrick Niland 



Mini-Course Reaction 



Courses Liked Best 



Number of Students 



Resource Center 
Oral Inter pre tat ion 
Coram un l ca t icns 
Adventure Stories 



8 
2 
1 

2 



Courses Liked Least 



Number of Students 



Grammar 
All Courses 



4 

2 



ERLC 



17 



12 



Reading Habits 



Speed Increased 



Comprehension Increased 



18* 



10 



Remained Same 



2 



*0ne student expressed that she ^ an read better than before. 



Reading Counselor 



Helpful 



Not Helpful 



18 



2 



The students interviewed explained what they thought the 
purposes of the mini-courses are. On. the whole the students 
expressed that the shorter courses give them more variety in 
learning and help hold their interest better than cne class for 
the entire year with the same teach sr. Although some courses are 
liked better than others, i.e.. Oral Interpretation is liked 
better than Grammar, the students realize that they need to have 
a gcod education. Most students liked working in the resource 
center the most, because they could set their own goals and work 
by themselves. 

By working in the resource center with the equipment and the 
aid of the teachers the majority of the students felt that they 
increased their rate and comprehension in reading. Several stated 
however, that they did not read as *ast in books as they did 
when using the controlled reader. 

Most of the students felt that the conferences with Mrs. 
Laird, the reading counselor, helped them to understand more and 
to get different ideas on what they had read. 

While the resource center is considered to be like a library 
there were seme differences that the students noticed. The con- 
trolled readers, video tape equipment, listening tapes and film- 
strips are used in the resource center in a classroom setting. 
Also the students believe that the teacher and aides give more 
help than is usually found in a library. Another difference is 
that the paperback books can be checked out by the students them- 
selves with no time limits for when thev have to be returned. 
Several students felt this encouraged tuem to check out books. 

The students felt that some improvements are necessary in 
the resource center and in the mini-courses. Some of the sug- 
gestions were: A wider variety of books available (especially 
the students with reading problems suggested this), less noise, 
more films (such as ftomeo and Juliet), and the mini-courses 
should be a little longer to get all of the required work done. 



ERLC 
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qualitative measures Ito wcAQjoAi intViut in and attitude towa/id 
Ktading) 

a. The Reading Center houses comfortable and attractive fur- 
nishlngs, colorful decorations, abundant books in open racks, 
combined with an atmosphere that invites participation. The 
"climate" of the room is designed to stimulate interest in 
reading. 

b. The mini-courses that have been developed by the language 

arts teachers have kept student interest by changing topics 
often -* ' by careful selection of courses based on student 
preferences within the bounds of prescribed scope and se- 
quence- A document prepared by the teachers describes all 
mini-courses for all three grades, and lists goals for each 
course. Copies of the complete document are included in 
the Appendix. A chart showing titles and grade levels for 
mini-courses is on the following page. 

c. The Reading Center Counselor has developed an interview 

technique which has stimulated students to pursue self-set 
goals for reading improvement. It has also encouraged 
students to read many more books. Mrs. Beverly Laird, the 
reading counselor, has developed questioning techniques that 
stem from Barrett's Taxonomy of Reading Comprehension. A 

series of questions developed for krs. Laird's use is included 

\ 

in the Appendix. 

d. A daily period of Uninterrupted Sustained Silent Reading has 

been maintained since its initiation during the first year of 
the project, A mid-year evaluation of this activity showed 
nv* '•'helming faculty support, although three teachers, at 
th*-.r -equest, discontinued the period. In a girls" P.E. class, 



one science class, and one social studies class, students now 
spend the period writing in logs or journals, 
e- A television camera and video tape recorder are in daily use. 
Devised as an oral language activity, this has been one of the 
most popular options provided. A time for self-evaluation is 
structured into the concluding segments of the experience. 

f. Cameras with film and flashcubes provide another option. 
Individuals and groups choose this way of implementing lang- 
uage experience activities. 

g. Creative writing activities have increased with the assistance 
of volunteer aides. After a period of training by Mr, McMilLin, 
mothers, senior citizens, and high school students have 
elicited ideas and encouraged written responses. This ac- 
tivity is sometimes on a one-to-one basis; sometimes one 

aide works with a group of two or three students. 
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COMMUNICATION SKILLS IMPROVEMENT CENTER 
TITLE III, E.S.E.A.* WEST JUNIOR HIOH 

MINI-COURSES - LANGUAGE ARTS 1973-7* 
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1st Sea. 



2nd Sea. 



m 

u 
o 



1. Resource Center-Reading 

2. Short Stories 

3. Spelling 

4 • Graaaar 



o 

i 

c 

6 



CD 

+ 

*♦ 
O 



1. 

2. 
3. 

4. 



Resource Center 

Short Stories 

Novel- Time Machine or 
My Enemy, My Brother 

Coaaunlcatlons Media 

Radio 

TV 

Newspaper 



The Out Riders 
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2. To Kill a Mockingbird 
3- Buck Finn 
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4 • Adventures 

5- Mystery Thrillers 

6. Romance 

7. Classic Plays 

8 . Superboy-Superglrl 
(language performance) 

f 9- Short Stories 

10. Reading Center 

•Required 
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1. Creative Writing ft Speech 

2. Resource Center-Reading 

3. Dictionary-Library Study 

Skills 

o 

4 . Novel-Toa Sawyer 



1. Graaaar 

2. Resource Center-Reading 

3. Creative Writing and Speech 

4. Spelling-History of English 



1. Impromptu Writing 

# 

2. Reading Center 

3. Research Paper 

4. Oral Interpretation 

*5. Graaaar 
or 

*6. Spelling and Punctuation 

7 . Poetry 

8. Etymology and Word Study 

9. Storytelling 

10 . Superboy-Superglrl 

(language performance) 

•Required 
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2. Element: Provisions for clinical assistance for students with 
severe reading difficulties. 

QUANTITATIVE MEASURES 

Obje< tive 2.1 Student* at tout Junior High School utiZl hhovo an 
avVitgi gain o& 10 month* cu> 6 horn by the. Iowa Test of Basic Skills. 
. . aid thz fielson Reading Test. 

During the first year of the project, pretest and posttest 
scores on both instruments named above were kept for all stu- 
dents. In measuring Objective 2.1 only the scores of students 
who had received clinical assistance were used to compute the 
findings shown on the chart of last year's evaluation. On 
the recommendation of last year's evaluation '.earn, scores of 
\ all students are being used this year to compute class means. 

Since the scope of the project includes all students, this 
seemed an important addition to the data processed from these 
two instruments. Present plans call for continued testing 
of the entire student body using both instruments. 

The Iowa Tests are administered each spring in a district 
wide program. Mr. Ray Reed, director of the Pupil Personnel 
Services, directs the program. At West Junior High School, 
Mr. Art Latham, counselor, administered the Iowa Tests- He 
directed the test-taking procedures using the school's inter- 
com system. Students in all classrooms took the test 
simultaneously. Make-up tests for absent students were given 
on two days of the following week. The tests have been sent to 
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the test publishers for machine scoring. The projected return 
date is May 10, hence the data is not available for inclusion 
in this report. Scores on the reading subtest are the only 
ones used for project data. 

Scores on the Iowa Test are given in both grade equiva- 
lents and In percentile ranks. For this project, the grade 
equivalents are used in reporting findings. 

The Nelson Reading Tests were administered on a pretest, 
posttest plan during the first year of the project. Tests 
were administered in September, 1973 to the new group of 
seventh graders, On April 17, 1974 the Nelson Test was 
given to all students. Form B was used in September; Form A 
was used in April. Mr. McMillin handled the administration 
of the tests on both occasions, using the English pod area 
to give the test simultaneously to four classes* Make-up 
tests for absent students were given the week following the 
main effort. Scoring was done by trained aides under 
Mr. McMillin's direction. 

This test yields three scores, each expressed in both 
percentiles and grade level equivalents. As with the Iowa 
Test, grade level equivalents are used for gathering data 
for this project. Scores are obtained for vocabulary and 
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paragraph comprehension; a composite reading score is also 
given. Last year only the composite scores were utilized. 
Since vocabulary scores correlate with Icwa Test scores 
better than do paragraph comprehension scores, an effort 
is being made to make all scores available for possible 
analysis. Parent aides have assisted during the past months 
in recording all available data on computer record forms. 

As scores on the Iowa Tests and the Nelson Tests be- 
come available results will be forwarded as an insert to this 
document. 
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QUALITATIVE MEASURES (To provide, ctinicaZ CL66l&tanC^ {yOK pOOK 

a. The laboratory equipment provided by the project includes 
controlled readers, filmstrip projectors, film loops, tape 

* players, listening bars and headsets. Materials for 

clinical use include skilltexts and cassettes and printed 
materials classified as high-interest, low-level. 

b Screening of students begins with examination of scores 
-on the Iowa Tests and the Nelson Reading Test. Teacher 
recommendation, especially that of the reading counselor, 
Mrs. Laird, and individual testing by one of the school 
counselors are also relied upon in selecting students 
for clinical services. Diagnostic tests are g-/en. 
Remedial reading instruction is an individualized process. 

c. Use of the equipment and materials by students requires 

more personal attention than classroom teachers are usually 
able to give. The success of the clinical aspect of this 
project is due in large part to the aides who give students 
the personal attention needed. Students from Northwest 
Nazarene College's courses in the teaching of reading have 
been very t tertive in this role. Some of the parents, 
senior citizens, and high school students also perform 
effectively in this role. 



d. A developmental leading course has b^en set up. An 

elective for seventh graders, this semester course pro- 
vides special help for poor readers in a different setting 
than the clinical treatment. The course has also at- 
tracted some students who read well. For these students, 
^-help in increasing their skills in reading and in ex- 
panding their reading experiences make the course bene- 
ficial, 

3. Element: Increased teacher competency in teaching reading 
related to content subjects. 

QUANTITATIVE MEASURES 

Objective 3.1 In a pne-pobt evaluation 6ituation, teacheu mil 

zvAjdzncz improved competency in teaching leading 6kill6 telatpi 

to theJOi paitAculbVL duciplino* acconxluig to the fallowing cAAt&uai 

a. PoAAonal JLntoivAJWb mXh the tzachva mil be made according 
to a &el&-dzveloped quutiormaiAz p*epa*ed by the project 
diwcAQK. 

b. An vnptiovemnt oh one cxvttgoiy bhall be thown an Peifer's 
Guide for the Self-Analusis of Reading Frograma - Reading 
in Content ki&ou>. 

Last year's plan depended on improvements in scores on 
Peifer's Guide, the only instrument found at that time which 
seemed capable of tapping the intent of the third objective. 
This instrument was designed for use by a skilled observer 
of reading programs. Its use as a pre-post, instrument com- 
pleted by teachers was inappropriate. The deficiency was 
recognized by Mrs. Darlene Fulwood^ first year director and 
project author, and reflected in the restatement of 
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Objective 3.1 as it appeared in the Application for Conttnuation, 
submitted April 3o, 1973- 

Paper and penril questionnaires concerning project ob- 
jectives were used in fulfillment of 3.1a above. Positive 
responses from 75% of the faculty was set as a goal. Ques- 
tionnaires were prepared by. trhe project director and distri- 
buted to faculty members on April 4 by Mr. McMillin. A copy 
of the questionnaire shewing a tabulation of responses is 
on the following page 

The questionnaire was distributed to 24 full time faculty 
(four teachers serve half-time at West, half-t5me at South 
Junior High). Return of questionnaires was voluntary; no 
signatures were required. Twenty questionnaires were returned 
with 37 comments 

Tabulations show all twenty teachers agree that goal one 
(Provision of materials) is being met. Comments were made on 
twelve papers; all cf the comments were positive. 

Responses to the second goal (Assistance to students) 
were 18 afiirmative, one negative, one ,f I don't know" response. 
Twelve comments were made, 11 positive. 

Responses to the third goal (Assistance to teachers) 
show 19 affirmative responses, 1 negative response. Thirteen 
comments were made, 12 positive. 

The questionnaire confirms th^ positive and cooperative 
attitudes which have been cited as a strength in project development. 
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FACULTY QUESTIONNAIRE 
9 TITLE III, E.S.E.A. 

COMMUNICATION SKILLS IMPROVEMENT CENTER 

The Title III project here at West has three major elements, 
stated below Ple^jft check yes or no under each statement ac- 
cording to whether or not you think the Title III ctivities and 
equipment have brought abou^ improvement in this area. You are 
invited to make brief comments about each element on the spaces 
provided. 

1. Provision of materials to increase interest and attitude in 
reading. 

Yes 20 No 0 

Comment: --Positive 12 Negative 0 

2. Assistance for students with severe reading difficulties. 

Yes 18 No 1 

(one "I don f t know. 11 ) 

Comment: Positive 11 Negative 1 

3. Assistance to teachers in reading related activities. 

Yes 19 No 1 

Comment : Pos i t ive 1 2 Negat ive 1 

No Signature Necessary 
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QUALITATIVE MEASURES Uc cu>*<t!>t tzcLchdi* in implementing wading 
Akilt* til content aica* . ) 

a. A pr ^school workshop was held with the language arts teachers 
for a week prior to the opening of school The main thrust 
of this e perience was tc develop the mini-course system 
more ef f i« iently. 

b. A sec°nd staff development program was planned around die 
material that is available to help teachers implement ' reading 
and make classroom use of the multi-media equipment available. 
During October currirulial displays were set each week. 
Science materials were examined the first week; language 
arts, mathematics, and social studies materials were each 
displayed for one week. Faculty members from South Junior 
High were invited to share in the examination of materials. 
Positive interactior between the staffs of the two schools 
provided motivation. Use of the materials provided by the 
project increased after the displays. 

c. On March 26 and 27 an in-service was conducted for the entire 
staff on the subje* t of how tc deal with learning disabilities 
in the classroom. The sessions were structured around class 
organization and cross age tutoring as techniques for inte- 
gration of pupil? with learning problems. Two guest speakers 
contributed, Dr. Ruth Waugh, director of the DeBusk Center and 
University of Oregon faculty member and Mr. Ken Howell, in- 
structor at the University of Oregon. 
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d. As a way 01 motivating slow readers, tapes were made 
of all assigned literature in the English department. 
Use of the tapes sparked interest in taping textbooks 
in other subject areas. Tapes of social studies and 
science textbooks are now available for all classes at 
West. The taping has been done principally by volunteers, 
however the use of such tapes reflects concern among 
teachers that some students benefit from such help in 
fulfilling the reading assignments they make. 

e. An effort designed for staff development has been an 
ongoing program of personalized in-service. A list of 
staff development topics was prepared by Mr. McMillin. 
The li3t was arranged to allow the staff to prioritize 
the topics. The course list appears on page 36* Course 
descriptions are included in the appendix. 

f. ^taff development has also ic^used on the staff of sev- 
enty volunteers. The volunteer staff is made up of 
Northwest Nazarene College students, Nampa Senior High 
School students, parent aiies, and senior citizen 
volunteers. All are given a oasic orientation con- 
cerning the project and the role they can have in the 
total organization. Then, depending on the extent of 
the volunteer's involvement, they engage in additional 
training concerning their chosen role. 
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The work of these volunteers has made possible a high 
degree of individualization. Capable students have been 
encouraged in extra activities; less able students have 
received special help according to their needs. A 
total of 70 volunteers have contributed 1900 hours up 
through March 1974. The chart below lows the number 
of volunteers in each of four classifications and the 



hours contributed by each: r 

Number of Hours 
Volunteers Contributed 

Parents 30 986 

Senior Citizens 4 104 

NNC Students 20 602 

High School Students 16 217 

Totals 70 1909 
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C. Summarize the internal evaluation to date. 

1. 1972-1973 evaluation results are charted on page 27. 

2. 1973-1974 results are incomplete. The summary below gives all 
available data. 

Objective 1,1a 0604 library records. Results Shovo the rate 

of 16 took* per pupil pvi yexir, attained last yea/i, has been 
maintained. 

Objective 1.1b uses the Estes' Attitude Scale. A total gain oh 
993 points and an average, gain oh 50 points wwl computed fyiom 
compaction oh 1972 and 1974 data. tXgkt oh tioenty items showed 
increases oh 50 ok more, points. 

Objective 2.1 uses the Iowa Teste and the Seleon Reading Teste* 
Results a/L& not yet available, on these, instruments. 

objective 3.1 uses a teacher questionnaire.. Results show positive 
re/ictton to project goats being implemented, [eighteen oh 20 
responses were, positive.) 

A Note Concerning Attainment of Objectives : 

To assume that changes in student and teacher performance have 
been caused by intervention of project activities rather than by other 
factors is a difficult claim to substantiate. The goals of this pro- 
ject are broad, involving the total student population and the entire 
faculty at Vest Junior High, Project activities center in the language 
arts area, hence the four teachers directly involved have received 
most concentrated pro j act assistance, but their practices have been 
willingly shared with faculty in other content areas and faculty from 
other schools. The philosophy under which the project was written and 
under which it has functioned is that exemplary materials and In- 
novative techniques would bring about positive changes in both teachers 
and pupils. 



ERLC 



32 



s 

I C »H 
CM 0 O 

O O 
45 

^ c w 
• 

0 B JZ 

« 5 

m > i-t 

3 O SB 

« a h 

<*S 6 O 

ft «H 

C C 

0 « 3 



<o a) 

> 

CO fc» CO 

a « w 

*J C M 

0 3 M 

a i « 

U 4J 



ERJC 



e 

0 



3 

C/3 



S 



0 



<0 
U 



m 

o 
o 

TJ 
0 
4J 
O 
41 

o 
wi 
A- 



0) 
0) 

u 

O 

CO 



• I 

4l CM 

O 

O c* 
•o ^ 

*4 
o 

0 

0 

* a K 

60 3 H 

0 a o. 

*4 o 

0 m 45 
> 0 u 
< a » 



o -H 



0 « 



JC £ 
« u 

TJ 

4) 0 

_ 0 4-» 0 

4 « U 4 

41^ « 4 

M ««-» hi 

O 04 O O 

CO U c 



CO 
0 

~« a) a 
n iJ 4 

o ^ 



0 

U 



00 

31 

(4 
hi 

4J 

CO 

c 

o 



(4 

3 
iH 
CO 
> 



4> 
> 



O 
4) 

•n 
o 



M 

DO h 
41 

CO O >> 

O * 

C 4> 

•o cm a 

CO I r-i 

8 a 
^ a 

6 M 
« n « 
m w a 

«o 

V H 4 

W -H 4C 

o a. o 

0 3 Q 



u 
C4 

M 

£> m 

■H TJ 

o 

«M U 
O 41 
U 

0 

O 4J 

a 3 
•h o 

hi | 

cp M 

cu u 

e 4i 
a jz 



00 

c 

C (0 

Q> 4) 

T3 hi 

3 

4-» C 

CO *H 

4) 4J 

CO (0 

(C 42 

41 hi 

W 41 

O 4-1 

c c 



ssg 

4) 4i 
M -H >% 
O A 
C hi 

0 Tl * 
CD 4-1 
CO C 

oo m <o 

0 w a> o 
^ c h a 

41 -H y 
> O C O 

< a. -h m 



4) 





4i 




O B 


« 




« g 


41 






4J 






4J 




o 


CO 






o 




4) O 


a 




00 CM 






«0 ^ 


o 






4J 




« n 






> 41 


ex. 






C9 






kl 




C 


o 






o 




• 


CD 












V 




« CO 


05 


CO 


41 4J 


4» 


C9 


M C 


4-1 


u 


O «K 


4) 


o 


0 O 


M 


u 


m a 


a. 


80 



4> 

3 



od c 



CO 
4) 
PC 

CO 
CU 
4J 

(0 

w 



4» 
u 
o. 



00 

c 



3? 

•O CO 

3 2 

4J O 
(0 4J 

CO 41 

CO <Q 00 

co 3 c 

4> 4-1 *H 
U -H TJ 
U 4-1 CO 
CUV 
H 4 h 



33 



4) 4) ^ 4J 

jc jc a) co 

U 44 > «M 

CO 4> O •P 
O *W H O 

U O • 4-1 

• CL O 

HNfl 3 4) CO 

* 4 O rl U 

O E O C 
O jO 00 00 • CO 



1 



O 



o 



CO CO CO 

CO Cf W« CO H 0 M 

ctt •a cr co co «h m 

^ co -o o tl co -q 

O CO 4 H CO 00 CO 

u u u u 

CO J3 00 iS 0041 00 

4J 4J 4-» 

•O 0 JZ G JZ C 43 

V Q 4J Q V O *» 

c Sn 9co fiat 



41 <*> 



O 



45 U 

4J a 

0 < 



8 



o 

0 4-1 U 

•h a o 

CO 41 O 

O CO CO 



4) 

CO «M 

•M O 

*H CO 

O 4> 

0 O 

O O 

CO CO 



is 

0 CO 
CO 

Io 
«H 
CO 
CO 
CQ 



co c?« 



CL-H 
U CO 



CO 

cu I 
Hi 



u 
o 

*M 4) 

a 

*M -O 0 

O 41 CQ 

4-1 4J 
HUB 

H 4) <H 

•HH » 

44 4) CO 

CO CO CO 

O « H 

CO 4-» <0 

CO c o 

V 4> «H 

h<o ej 

O 3 «H 

0 4-1 M 
HBO 



CM 



27 



M CO 

M 0 

0 0 

0 M 

a 

0 

0 45 
hi 4J 

8^ 



4J 4J 0 

W 0 h 

0 0 O 

co o 

0< 0 





M 

o 

V33 

4J 4J 
0 40 44 

o 



si 



0 o 

«M 0 

4J U 

^ «m a 

1 o 



h 

s : 

M <H 0 H 



2 3 S-3 
- 5 j 



•a 5 



CM O 

O o 



O ► 



0 

O 



«H 0 

u m u 

0 44 0 

o. 4-i m 

S0 -h 
o 0 
CW Oh 



0 

I 

M 
04 
O 
M 

04 

J 



U 

c 2 



0 

M . 

0 H 

•6 8' 

0 5 JO 

44 -H 0 
0 









— 








1 




4-J 










— 










1 

W 


W 












■A- 




















-< 


• 






-> 
















— 














' /— 






w 




< 













c 
3 

O Cm 
u W 
c oc V- 
o 



o 

CO > 

C 0/ 



— I- 





CO 




o. 




c 








as z 




bJ 


1 


H * 


co 


Z ^ 




bJ o 


On 


u o 






>— ^ 


H U 






cr. 


bJ 


H 






bJ GO 


=3 


> -H 


VI 


O X 


bJ 




a* 






£ s 


z 


1— 1 -H 


o 


c 


1— 1 


CO 3 


H 




< 






l-t 4J 


►J 


>Z CO 


< 


en o) 


> 




bJ 


Z 




o - 


Wi 


►H < 


A3 


H bJ 


01 


< CO 


>» 


U bJ 




i— • 


-o 


Z 


c 




o 


g r-i 


o 




0) 


O bJ 


1/5 


U -J 




H 




r-t 




H 



! 2 



3 
ad 



CO 
o 

o 

-o 

Ot 
u 

u 

o 

W 



ERLC 



00 
0> 
u 
CO 
u 
u 
C/> 

c 

o 



CT3 

CO 
> 
bJ 



2- > 1 


X 






«— ' 




EL ~ 1 


c 










1- o 


c 






c 


W. X 


a o 






CO 


^— J 


~ c 












o 


c c 




co a 


o 


Q 


8o 


X w. 






3 


c 


4-* in 


vC -o 


CO 






01 


C 


4-> 


E 


00 CO 


u-. 3 




X 


O O 


-o 


• ♦ 4-» 




01 


£ 


01 -o 


CO 


0i 01 


0C 01 


CO 




CO ^ 


01 


0 


V- u 


w 


E 


a) a> 


u 


u 


> £ 


c 


01 IX 


< CJ 


►H 


a jo 



0> 
00 
CO 
u 

0> 

> 

CO 

c 

CO 
CZ) 



00 CO 

C 01 

•H >v 

3 

-O O 
O 

u X 

3 U 

o CO 

-o <J 

M I 

u m 

SI ON 

u ^ 



CO 

E 

C O 
C *H W. 
CO O vm 

ai a 
o o 

C m cn 



oi 

CO 



CO 
V- 

JO CO 
•H -O 

o 

(4-4 U 

O 0) 

u 

c 

o *-» 
CO 3 
•H O 

V4 I 

CO ^ 

a u 

6 oi 

o £ 

a u 



O E *-» 

<U CO 

CO CO 4-1 CD 
01 01 

u u 

u o u 
cocu 



0) 

co a a 



c 

0 01 
CO 3 

01 4J 
U *H 

o *-» 

u u 

CO < 





oc 




c 






4J 




c 


s 


01 


01 


-o 


»- 


3 




4J 


c 


CO 


•H 


01 


4J 


CO 


CO 


CO 


01 


01 


u 


u 


01 


u 


4-1 


c 


c 


M 





(4-4 OC 

c c 

•H 

c -a 

O cq 

CO CU 

•H OS 
U 

(0 CO 

a oi 
E 

o co 



a 

< ON 



a 
< 



CO c 

4~» O 

c 

01 4J 

-o CO 
3 Oi 

4-» H 

CO 

c 

Wi O 
O CO 

0) 

CO z 

c 

09 

00 u 



CO « CO 

k4 J- J- CO 

CV O 01 JC 

-o -o -o 

CO CO co C 

Vrf J- V- o 

00 OC OC E 

si si si ~+ 

U U tl -I 

r*. oo cj> 

J- J- V- c 

o o o 

U-» U-l 



CO CO CO 

4J 4J U 

c c c 

o o o 

E E E 



CO 
00 

c 

CO 

at 
E 



CO 



C C C7> r* 

03 -H ^ 4J 

01 *H O 

3E u H 



CO *0 O X 

c o c v- O 

c c oc c 



CO 

4-> CO CO CO CO 

C u u u X 

Oi 0> 01 O 4^ 

3 co co ^ C 

u >s v- v- I- E 

05 ^ OC OC GO 

C ™ 

r-l O X X X — ■ 

rH 4J 4J 4J 

(0 4J N CO 0> * 

CO C 

U 01 J- J- U 'H 

O H O O O co 

V4-( (4-4 *4-4 <4-l 00 

c 

CO O CO CO CO c 

C CO X X X CQ 

*H f-H 4J 4J tJ 0> 

co CD C C C E 

00 s o o o 

e e e 

C «3 

CO vO O ON 4J 

01 < i-^ o 
£ H 



27a 



c CO 

•H X 
CO 4-) 

00 c 

o 

C 6 
CO 

01 o 



en 

ON 



C 

•H CO 
J- 01 

£ E 

O ON 

c 

O 

CO «H 
•H t-t 

w< o. 

CO < 

CL 

E -O 

o c 
a cq 



CO 
0) 

4-1 

x- 

3 

CO 

00 

c 

•H 
T3 
CO 
0) 

as 



o|x 

CQ 

CO «-H 



c 

C CO 



CO 

> 

CO 

c 











CO 












4-1 




c 


-o 




c 


c 




01 


u 




•H 


0) 




-o 


CO 




13 


T3 




3 






CO 


3 




4J 


o 




0) 


4J 




CO 


4-1 




Wi 


CO 














u 


01 


01 




01 




•H 


CO 


-o 


00 


CO 


O 


c 


CO 


3 


c 


CQ 




•H 


01 


4J 




0) 


i— 1 




Wi 


•H 


-o 


Wi 






a 


4J 


CQ 


u 


•H 




c 


4J 


0) 


c 




c 


1— 1 


CO 


Wi 


M 


CO 


♦H 


• 










3 


X 






CO 







00 

c 

•H 

-o 

CQ #H 

01 *H 

Wi CQ 

01 CO 

CO O 4J 

CQ C 

01 *H 0» 

Wi »H -O 

O -H 3 

c ^ 

r- i CO CO 



-o 




to 


Cf, 










d> 


Q> 


CO 


CO 


c 




CO 


CO 


u 


4-i 


u 




c 


c 


c 


c 


3 




o 


o 


01 


01 


4-* 




CL 


a 




E 


01 


-o 


CO 


CO 




E 


Wi 


01 


01 


<D 


o 


o 






Wi 


w* 


u 


u 


CO 


o 










01 


X 


01 


0> 


Ot 


ot 


Wi 


CO 


> 


> 


> 


> 








T4 







CQ 4J 4J 4J 4J 

C *H CQ «H CQ 

C CM CO 00 CO 00 

o O 01 O CI 

•h (m a. c o. c 

4J O 

CO CO lA N 

u o ^ CO 
3 CM 



U-i >> 



co 
0) 

CO I 
C rH 

0 *H 

a 3 

co 

CD 

W* *4-* »H 
O 3 

01 O 
> X CQ 

•H lT| *W 

4-» rs. 

•H Ot 

(OWE 

O O «H 

{>-, (M 4-1 



Ot 






CO 






CO 


•4-i 




CO 


o 




o 


CO 




4J 


CO 






Ol 




CO 


c 




Ol 


Ol 


CO 


Wi 


Wi 


rH 


*H 


CO 


CO 


CO 




O 


C 


CO 


oo 


c 






o 


Ps 


u 


•H 




o 


u 




Ol 


CO 


3 


■n 


Ol 


CJ 


o 


3 


CO 


Wi 


a 




a 



,1 

Wi 
Ol 



c 


4J 






en 




« 


6 




Wi 


Ol 




Ol 


rH 




X 


a 




u 


B 


00 


CO 




Ol 




c 


4J 


00 -H 




c 


-o 


4J 




CO 


CO 




Ol 


-H 


o 


Wi 


CO 


u 




CO 


Ol 


(4-1 


< -D 


O 



27b 



/ 

TITLE III, E.S.E.A. 
COMMUNICATION SKILLS IMPROVEMENT CENTER 

Additional Data 

STUDENTS IN CLINIC 1973-74 



Grade 


7 


8 


9 


Totals 


Number of students 
classified in clinic 


24 


52 


19 


95 


Number who gained to 
within 1 year of 
grade level 


4 


10 


9 


23 


Number who gained 2 
years or more 


2 


7 


8 


17 
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II. PROGRAM EFFECTS 

A. Report the effect of the project to this point on the educational 
institutions or agency by discussing what you consider to be the 
greatest change resulting from the project. 

' Creation of the "Communication Skills Improvement Center," 

specified in the project title, has been the principal goal of 

the project. Known to students and staff at West Junior High 

as "the Resource Center," it has become the multi-use hub of 

curricular activities at West. 

The furnishings and architictural design contribute to the 
effectiveness of the room. The carpet and acoustic ceiling make 
it possible to carry on multiple activities with a minimum of 
distraction and sound interference. The arrangements of shelves, 
tables, study carrels, and listening tables contribute to the 
functional 4 ty. - 

A typical period on an average day may find The Center being 
used by 50 students and 7 to 10 adults. Some students would be 
reading books or magazines. Others would be using film strip 
projectors or controlled readers* Still others would be using 
headsets and tapes for listening activities. Another group 
would be in the corner video-taping an oral language activity. 
Another group might be involved in research for a ccience project. 

\ 
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Of the adults, two or more would be volunteers who might be 
working with individual students. Other volunteers might be 
recording data for project evaluation or checking out equipment 
and materials. Mrs. Laird, one of the teachers, would be conr- 
ducting a conference with a student, discussing his reading, 
encouraging him to set goals for Improvement and enjoyment. 
Another teacher, Mrs. Mathisen, would be distributing materials 
and supervising a class m developmental reading. The project 
secretary, the media specialist, the resource specialist would 
be answering questions, encouraging and supporting students. 

The Resource Center is a busy place. It is truly a "Commu- 
nications Skills Improvement Center. 11 
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B. Report the effect of the project on the cooperating agencies by 
(1) listing the agencies and (2) describing the results of in- 
volvement and/or cooperation. 

1. School District No. 131 is the local education agency in 

which the Title III project operates. Administratively, the 
project has been judged worthy of support and emulation. District 
funds are being used to create a similar set-up at South Junior 
High School. At Nampa Senior High School a Media Center designed 
to provide similar services for senior high students is being 
planned for construction this year. 

The high school encourages its junior and senior students to 
serve as aides in the project. Beginning in the fall, school 
credit will be offered to students who elect to participate in a 
program of training and service in the Resource Center. 

Sharing curricular concerns at Title III sponsored in-service 
sessions was one of the factors resulting in the formation this 
year of a Secondary Curriculum Committee, Through efforts of the 
committee, secondary teachers in all subject areas have compiled 
course descriptions and have identified goals and objectives for 
their courses. The materials relating to the mini-courses taught 
in the Language Arts department at West Junior High School are 
included in the ap endix of this document. 

The elementary schools in the district have shared in the in- 
service programs sponsored by the project. Many of the materials 
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and methods have filtered into the elementary schools. Among them 
is the establishment of a period of Uninterrupted Sustained Silent 
Reading in three schools, Eastside, Lincoln, and Central. 
2. Title I, E.S.E.A. provides resource teachers in the seven 

elementary schools and at South Junior High These resource teach- 
ers meet weekly on Friday afternoons for a time of sharing ideas 
and assessing programs. The Title III reading resource teacher 
meets regularly with the group. Through these weekly contacts, 
Title III policies and practices become known throughout the 
district. The Title III reading specialist has contributed in the 
selection of elementary textbooks by instructing resource teachers 
in the use of readability formulas as „a' tool in the evaluation of 
textbooks. 

Title I funds supply a bi-lingual, aide who operates the video 
equipment which is the core of the orAl language activity. One of 
the alternatives of the "Enjoyment of Reading" mini-course, the 
TV. camera has been the most popular of the extra activity options. 
Working in small groups, supervised b^ the Title I aide, students 
plan and execute an oral activity, then watch themselves on the 
replay. Self-improvement and self-evaluation are built into the 
activity. 

The Migrant Education Resource Center is another Title I 
agency involved in the Title III project. The MERC serves fourteen 
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counties in southwestern Idaho. It's curriculum and film libraries 
the photographic and graphic arts services, and the printing depart 

ment have all provided assistance and implementation for the Title 

fj 

III project v '' 

Title I a^so provides a Summer Migrant Program which is con- 
ducted at West Junior High School, This provides an opportunity 

for informal in-service as a group of teachers not regularly em- | 

j 

ployed at West works in the environment and with many of the mate*- : 

I 

rials provided by the project. Many migrant students also benefit J 

i 
i 

The summer program focuses on language development and the Resource\ 
Center at West is well equipped to encourage such growth. 

The Volunteer Action Center has cooperated with the project 
through its Retired Senior Volunteer Program, known as R.S.V.P. 
The three senior citizens who have been involved in the Title III 
program through participation in this agency have provided inspir- 
ation and genuine assistance to students and staff members. For 
example, one eighth grade boy must look forward to his sessions 
with a senior volunteer. The clean shirt and carefully groomed 
hair are visible signals that this is his day to wotk with that 
elderly lady. 



* 
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4. Northwest Nazarene College is another agency which involves itself 
in cooperating with the Title III program. Dr. Paul Miller, dir- 
ector of te.icher education at NNC, rerves on the Title III adyisory 
committee. Students in college classes concerned with the teach- 

T 

ing of reading serve as aides and reading counselors in the 
clinic operation of the project. 

5. Title VII, Civil Rights Act, has funded a bi-lingual program in 

Nampa whxch includes a classroom at West Junior High School • The 

program has had positive influence on both Mexican students and 

I 

Anglos, according to Mrs. Viola Ormesher, counselor at West. The 
Title III project has assisted in several ways, including video 
camera taping and playback of class activities* 
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C. List the strengths of your project to date. 

I. The Resource Center is the embodiment of project goals as out- 
lined in the orl^aal proposal. A "Communication Skills Improve- 
ment Center 11 has been established. It is the most visible strength 
of the project. 



2. Less visible, but crucial to the effective use of the^ Resource 
Center, is the role of the Reading Resource Specialist. Coordi- 
nation of space and activities, assistance to teachers T itfi 
materials and methods, awareness o* uipment use and extension, 
these are tasks which could not be accomplished without a full- 
time, knowledgeable person. Mr. McMillin came to the project 
with interest and specialized training in reading. He has grown 
in effectiveness through project-sponsored participation in 
International Reading Association conferences. 

3. The multi-media materials provided by the project have been an 
asset to students and teachers- Taping of literary works in- 
cluded in the English mini-courses led to taping of social studies 
and science textbooks. Slow reading students are now able to 
listen to tapes a' they read the texts. Comprehension has lncreas 
ed, interest has grown. The tapes, made by volunteers, are also 
being used by students of average ability as a helpful study 
technique 
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The daily period of Uninterrupted Sustained Silent Reading has 
continued to emphasize the importance of reading. Initiated last 
year, the fourteen minute period begins each afternoon at 2:11. 
Students are encouraged to carry their reading materials with 
them Two classes, boy's F.E. and typing, have discontinued the 
period. Three classes have instituted a writing activity in lieu 
of the reading. 

An in-service schedule set up by the reading resource specialist 
is included on rhe following page Descriptions of the offerings 
are included in the appendix. The sessions have promoted an 
awareness of students' reading needs among teachers of all subject 
areas 

The mini-courses developed by the language arts teachers have pro- 
vided students with a fast-paced series of high-interest subjects. 
A student survey taken at the end of the third grading period 
revealed student approval of the mini-course plan. (See mini-course 
outlines in the appendix,) 

The rral language activity, an option provided through the "Enjoy- 
ment cf Reading" mini-course, has produced original skits and plays 
along with opportunities for students to evaluate themselves and 
their language patterns. 

The volunteer program that has developed to implement the Title III 
program has provided many benefits. The relationships between 
volunteers and students have made individualization an actuality. 



TITLE III, E.S.E.A. 
COMMUNICATION SKILLS IMPROVEMENT CENTER / 

/ 

/ 

Personalized ".:-Servlce / 

Morning in-service sessions (8:15 - §:H5) are being 
planned to meet the interests of teachers at West. You 
are asked to rate the session topics. Designate the 
areas of your interest by placing a priority number (1, 2 
3, etc) in front of the/ titles identifying sessions you 
would like to attend. /Folic ing each title is the number 
of sessions planned for that topic i 



Appropriateness of Mai erials 3 sessions 

Directed, Reading Acti tties sessions 

Irformal Reading Inventory— 3 sessions 

Learning Vocabulary 2 sessions 

Developing Word Meaning 2 sessions 

Methods of Textbook Study 3 sessions 

Comprehension Skill 3 2 sessions 

Tables and Charts, Maps and Qraphs-2 sessions 

Content Area Reading Techniques 2 sessions 

Reading Rate 2 sessions 

Questioning Techniques 3 sessions 

Newspapers in the Classroom 3 sessions 

Instructional Objectives 3 sessions 

v ideo Taping 2 sessions 

Mul'ui-Media 3 sessions 
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Recordkeeping chores and assistance with Keeping track of 
materials are other contributions from the staff of volunteers. 
Community support has resulted from the volunteers 1 positive 
attitudes about the students, the school, and the project. 
The VISIT program, managed by the Title III Dissemination Director 
at the State Department of Education, has had wide-reaching 
benefits. The project director and resource specialist have 
visited other Title III projects, making contacts that provided help 
in fulfilling project requirements. 

The VISIT groups who came to the Title III project at West 
Junior High made important contributions. Not only were valuable 
suggestions made by the observers, but there was value in the 
contacts made between the faculty at West and the teachers from 
other areas in the state. One result was a heightened awareness 
among West faculty members of the importance of what the project was 
doing for the students at West Junior High. 
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Briefly describe the problems encountered and project endeavors 
which have not measured up to expectations. Give reasons for the 
outcomes . 

I. Changing directors as the second year of the project began has 
presented miner problems. The original goals and objectives 
ha* e continued to guide the development of an exemplary program. 
Difficulties with evaluation that were apparent during the 
project's first year might have been solved more expediently if 
the same director had followed through. 

Evaluation strategy as planned in the original project has 
been modified and supplemented as follows: 

a. The Estes' Scale to Measure Attitude Toward Ending 
(used to measure change in attitude as specified in 
Objective 1.?) is not a standardized instrument. Not all 
data from administration of the Scale are available. 
Tabulations from the spring of 1973 omit relevant data 
such as the number of students taking the test, the raw 
scores, and conversion data. Hence comparisons of scores 
from 19 72 to 19 74 are more reliable comparisons than be- 
tween 1973 and 1974 scores. The projected increase of 
50 points per item per year is stated without explanation. 
Ac^rding to the standard deviation figure of 17.1 points 
(see November 1971 Journal of Heading from which the Scale 
was taken) the 50 point increase over a three year period 
might have been a more reasonable objective. 
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Two instruments being considered for use in measuring 
attitudiual changes are Osgood's Semantic Differential 
and the Hahnemann High School Behavior Fating Scale. 
b. The Peifer's Guide for the Self-Analysis of Heading Pro- 
grams was the instrument identified to measure improve- 
ment in teacher effectiveness. It is inappropriate for 
use by teachers in a pretest - posttest design. However, 
changes in teacher effectiveness can be inferred from 
changes in pupil behavior, according to Dr. E. Cos ton 
Frederick^of Boise State University who served as a 
statistical advisor in reviewing the project's evaluation 
strategies. Hence, the Semantic Differential and the 
Hahnemann Scale might be used to assess changes in both 
student attitude and teacher effectiveness. 

It is the view of the director that attitudes and behavior are 
both slow-changing factors. Measuring such elusive factors is a 
difficult tat>k. Most reliable results, statistically, will result 
from the data be*^g collected on the students who were seventh 
graders when the project began. Those students as ninth graders 
will have had three years of exposure to the Title III project. 
Changes in their scores from 1972 to 1975 uould show the impacf: 
of the project more clearly than year to year comparisons of scores. 
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The data being collected will need statistical analysis to 
determine the significance of any changes measured. Such treat- 
ment will require input from a statistician who can select ap- 
propriate computer programming. 

The data on student improvement for the past year is not yet 
available. Last year's data was not completely positive. Two 
classes improved about as should be expected. One class 
(eighth grade) showed a slight loss in reading skill. The 
prc/blem is to find a test which reveals reading ability, and then 
to! give the test in a manner which results in a reliable eval- 

i 

u^tion of student ability. Teachers, students, and parents 
comment on noticeable improvements in the amount of reading being 
<done by students and in the improved student attitudes toward 
school and reading. 

The search for more appropriate instruments continues; tab- 
ulations from available instruments will continue. 

Another problem has been the constantly growing need for more 
materials, especially materials suited for use by students with 
reading abilities at the extremes of the reading range. 

More pupils of low ability are reading more. Their slow in- 
crease in ability means they exhaust available materials more 
rapidly than they are ready to move into more difficult material. 
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Also, pupils of high ability level read quickly and exhaust 
the supply of materials at their interest level. Most of the 
project purchases have been geared to high-interest, low- level 
use. The need for more material at both extremes is a problem 
which reflects the successes of the project. Procurement of the 
needed materials is a budgetary problem compounded by the infla- 
tionary changes in all expenses since the original project budgets 
were submitted early in 1972, 



id 



\ 

\ 

\ 
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E. Give quantitative and qualitative information on tl.e effectiveness 
of the project as a demonstration. \^ 

\ 

PROGRESS AND ACTIVITY REPORT \ 



\ 

RE: Title III Communications Skills Improvement Center, Iteto^ E: 

\ 
\ 

- Evaluation findings for the 3 years of operation luiist be compiled and 
compared before a final judgement is made as to the .continuation of 
this project in its entirety after the Germination of federal funding. 

Data yielded to date shows some excellent results have been obtained 
in increasing the reading levels of some students. Gains in student 
attitude as well as a survey of parent reactions to the program are 
other factors pointing to the contribution this Tifcle III Project is 
making to the students at West Junior High School. If the findings 
of resultant evaluations are positive and if funding can be arranged 
at the local level, the program will be continued as a part of the 
curriclar offerings in this school system. 

South Junior High School is now in the process of implementing a 
program similar to that of West Junior High School. We plan to have 
it in action during the 1974-75 school term. 
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3- List the school districts in your State or outside your State 
that have adopted your project or elements of your project. 



Practices and programs generated by this project that have 
been adopted by other school districts have been mentioned in 
some of the reports required of visitors who come under the 
sponsorship of 'he Title III VISIT program- From those reports 
the following excerpts alluding to adoption of practices ob- 
served at West Junior High School, are offered as evidence* 

Excerpts from VISIT Reports 

Pertaining to Implementation of Project Activities in 
Other School Districts 



From Shirlee Robertson 
Irving Junior High School 
Pocatello School Dist. #25 
February 12, 1974 



Another recommendation I have concerning the applicability of this program 
concerns a mini-course they offer to all levels and abilities of students. It 
13 entitled "Reading for Enjoyment." This course combines filmstrips, vocab- 
ulary, increased reading proficiency and comprehension through the reading of 
books based on individual interest of the student. I feel this would be an 
excellent way to increase all student's interest in reading and also his read- 
ing proficiency. 



ERiC , 51 
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From Norma Dickau 
Irving Junior High School 
Pocatello School Dist. #25 
February 12, 1974 

The project could have had several far more descriptive subtitles: 
Joyous Freedom of Choice, Reading - A Way of Life, Npthing Succeeds Like 
Success or Volunteers Point the Way to Reading* 

All things could have applicability for us in Pocatello. The most 
obvious and least taxing financially would be the establishment of a volunteer 
corp for each school . In-Service workshops would be appropriate for this group 
along with a lot of TLC. This would yield in personalized attention for our 
students as well as act as a great P R mechanism for our schools- 

Another thing we could easily embrace with a minimum of effort and money 
would be to have an initerant Reading Specialist to implement reading programs 
for non-reading-emphasized curriculum areaS" such as math and science. Perhaps 
each of our schools with Title t Reading teachers have the personnel needed 
but need only to find a legal means to release her for such a project within 
the school The object of this idea is to make reading the focal point of 
the total curriculum. 



From Dianne Hampton M 
Irving Junior. High School 
Pocatello School Dist. #25 
February 12, 1974 

My impression of the center was "WOW". One of the teachers who was in the 
group that went to ohiserve said that I went around all day saying "WOW". That 
is how I felt 1 ! The new methods, the freedom and creativity of the students 
and teachers and project deserved high praise! Hats off to West Nampa Junior 
High! 

I have already implemented new ways of using audio-visual material as a 
result of this visit. The cassette recorder is now being used by my students 
to give independent book reports when they complete a book. This is a great 
time saver in the classroom and is very helpful to all concerned. I listen to 
the bock report and then record a comment and a grade on the same tape thus, 
the child is reinforced immediately tnrough this method. • 

I think that the volunteer program that was available at the school was a 
unique situation* Parents, college students and high school students volun- 
teered their time to help do many things in the school. I feel our program could 
benefit greatly from such a volunteer program. 
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From Stan Patterson 
Chailis School Dist. #181 
November 26, 27, 1973 

We came away with three good ideas: 

1. Volunteers to help as reading tutors. * 

2. Books recorded on cassette tapes. Note: (We have requested the 
dubbing of seven tapes the Nampa project has produced for our own use. We 
will produce tapes of our own and share with them.) 

3 U.S.S.R. Program- I think Uninterrupted Sustained Silejnt Reading 
has a part in the curriculum to make everyone in the school awarle of the 
importance of reading 

» 

From Ethelella Jarvis 
Chall:s School Dist. #181 
November 26, 27, 19?3 

The mam idea that we carried home was to branch off and trj a couple of 
groups of remedial reading Numbers of students dictate that Nanpa concen- 
trates on prepared labs and curriculum, with people working through at their 
own rates. We plan to concentrate on the individual with specific skill 
materials taken from various ^ources. There can be quite a difference in 
emphasis if the numbers permit, i.e. our 5 to their 35 in class. 



From Mrs. Imogene Harden v ' 

Alameda Junior High School j 
Pocatello Dist, #25 

i 
I 

We left with a much better attitude toward teaching and education espec- 
ially From our observation we realize that though we do not h^ve funds such 
as that provided by Title III, other aspects of your program sucth as the aids 
could be incorporated into our school and district. | 



From AniWAdaros 1 
Alameda Junior High School \ 
Pocatello Dist. #25 \ 
October 31, 1973 \ 

There were some things found that could be applied in our own. school, 

district, and community. I think the most important thing is the involvement 
ot resources within the community. With cooperation, Idaho State University 



46 



and District £25 could work out a program of aids to all schools within the 
district. As a recent graduate cjt ISU it is my opinion that there is not 
enough f, in the classroom 11 experience given to prospective teachers. Or. the 
other hand as a teacher lean say that a college aid could make my programs 
within my classes more worthwhile and beneficial to my students. In this way 
both college student and teacher could be aided. 

Another aspect that could be used in Pocatello is the use of Senior 
Citizens. We met one lady while at West that came once a week to help 
students in creative writing, one of her interests. We, too, could make 
this a part of our school program. n 

Lastly, but perhaps more important than any, is the involvement of 
parents and members of the community. It is my view that if the community 
x is involved in school then the community will support the school whether 

it is with contributions, voting for bond elections, or donating time. 

The visit at West Junior High, was both valuable and enlightening. 



Ffcom Kenneth L. Allen 
Aldmeda Junior High Schoo 
Poca\ello Dist. #25 
October 31, 1973 

Reading using the U.S.S.R. period, seemed very successful, especially 
using material which the students liked to read and know more about. I would 
very much like to see such a program enacted at all schools, but the biggest 
and probably the most prohibitive factor would be the cost of continually 
buying and updating magazines. 

West Junior High has done an exceptional job of implementation con- 
cerning the reading program, but I think they would agree that it couldn't 
have been accomplished without the aid of the Title III funds. 

Implementation of at least two facets of the program could be incor- 
porated into Alameda, as well as any school, with a positive influence. 
The volunteer parent worker and the volunteer college student could be of 
immeasureable help to many departments of a school. If a public-relations 
manager could be established to work with the parents, college students, 
volunteers, etc. showing what help was needed, favorable transactions would 
hopeful ly result. 



i 



ERLC 



5; 



47 



From David Feldman 
Alameda Junior High School 
Pocatello Dist. #25 
October 31, 1973 

It would seem that here in district twenty-five, although we do not have 
physical plants like that at West Junior High, we could still enlist the aid 
of interested parents, citizens and students at ix.Jao State University in 
broadening our learning programs. 

It is my opinion that trength of West Junior High's program lies 

not in its physical plant, b its utilization of resources and talents 

which may be readily found in any community. 

From Eugene A. Gordon 

Shelley Joint School Dist, f/60 

October 25, 1973 

Impression : This was not # magic or way out approach but a realistic 
method designed to get a ]ob d~ne in a sensible .>uy. 

From Mrs Beverly Handy 
Teton Elementary School 
St. Anthony Dist #215 
March 8, 1974 

I was able to talk with volunteer mothers (aides at West Junior High), 
and get their ideas (positive) about the project, as veil as several teachers 
who share' 4 (enthusiastically) their ideas and copies of actual working 
material, This, in turn, 1 have shared with the principal and tea uers in 
my school at Te*on Elementary. Several ideas are now in progress here in 
these classrooms a i will, I'm sure, have positive results. 
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Briefly discuss the projected activities for the next budget 
period using the £ol ? owing outline: 

1, Describe the additional educational needs to be met with 
the proposed program. 

a. More materials are needed for students at both the high 
aad low ranges of ability. 

b. Project activities, such as the use of the video camera 
for oral langvage development, need to be put in written 
torn with objectives identified and evaluation techniques 
defined. 

c. Closer cooperation between the media specialist and the 
project staff meeds to bt developed with a view to 
combining the project activities with the operation of 
the media center, 

d Continued in-service emphasis on the importance of reading 
in all subject areas needs to be directed to both new 
and present faculty members. The services available to 
students in the Resource Center need to be carried into 
the classrooms; teachers need to be assisted in enriching 
subject area content and in increasing modes of learning 
for their students. ' 

e. to improved system of checking out paperback books has 
been under consideration. A committee including two 
students from each grade level has suggested a plan 
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which would reward students who check books back in 
promptly without penalizing those students who need a 
book for longer periods. 

f . Training sessions for volunteers need to be refined ;.nd 
continued. The breadth of the volunteer program suggests a 
training plan geared to volunteers ranging in age from six- 
teen to eighty who will work T 1 junior high students on 
an individualized basis* 

g. An effort needs to be made to share with students the 
responsibilities for care of equipment. A student- 
produced review of what has been provided by project funds 
may be a helpful way to begin the fall semester. 

Describe in detail the additional objectives of the proposed pro- - 
gram as related to the needs described above. 

The needs described above are ways of more adequately meeting 
the goals and objectives of the original proposal. No add- 
itional objectives are needed. 

State in sequence the activities to be carried out in achieving 
these objectives. 

Describe the method and procedures for evaluating these 
objectives 
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Activities including those described in F I are summarized, 
sequenced, and identified by objective in the chart below. 



Objective 



Activities 



Time 



1.1 

4jtfjLh&At ±n 
and oXXxXada 
tow<Vid wading) 



Purchase materials to meet needs August 
of both high and low ability students. 

Reading emphasis will continue to Continuous 
dominate in the Resource Center. 
Paperbacks, magazines, books, reading- 
related activities will "flavor 11 
the room- 

Mini-courses will schedule all Continuous 
students twice yearly into "Reading 
for Enjoyment ." 

U.S S R- will continue as a school- Continuous 
wide program. 

Oral Language activities combined Continuous 
with use ot video camera and photo- 
graphy will continue. 

Creative writing activities will Continuous 
continue with volunteers providing 
individualized attention for students. 
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Objective 



Activities 



Time 



1A 
wading 



Records of books read will be 
improved and maintained; records 
will be correlated with those main- 
tained by the media specialist. 

Semantic Differential and/or 
Hahnemann Scale Analyzed. 

j 

Estes Attvtude Scale will be 
administered. 

Identify students whc need special 
help. 

Train volunteers to assist slow 
students in skill development. 

Continue development reading class 
as seventh grade elective, both 

semesters. 

/ 

'Hahnemann Behu v Scales completed. 



September 
emphasis; then 
continuous 



September and 
April, 1975 

April, 1975 

September (and 
and as needs 
become apparent) 

Emphasis in 
September; on- 
going training 

September f 
January 

September, April 
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Objective 



Activities 



Time 



Iowa Tests and Nelson Teste 
administered* 



April, 1975 



3.1 

-on vnpl<vwn&LM 
leading tiuZtb) 



Pre-school workshop for language 
arts teachers; revision and im- 
provement of mini-c urse offer- 
ings; preparation of materials. 



August 



Classroom assistance by Beading 
Resource Specialist in all subject 



areas . 



As arranged 



Visitations by West faculty to 
other schools; attendance at 
reading conferences. 



As arranged 
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Application for Continuation 
Part III 
DISSEMINATION REPORT 



Section A: Summary of dissemination activities 

1. Describe methods of dissemination used. 

a. A slide-tape presentation was prepared with the help of 

the MERC and the media department at Northwest Nazarene 

College. In addition to the copy given to the State 

Department of Education, an expanded version has been used 

locally. Presentations of the slides and taped narration 

include the following: 

Nov. 15, Valley Reading Council 

Jan. 16, West Junior High Faculty 

Jan. 22, Civitan Club 

Jan. 25, Title I Resource Teachers 

Feb 13, Retired Teachers 

Feb 22, Elementary Education faculty, 

Arizona State University, Tempe 

Mar. 7, Advisory Council 

Mar. 26, Dissemination Conference, 
Twin Falls 

Mar. 29, Dissemination Conference, 
Moscow 

Apr. 18, Ladies Aid Society, 

Southside United Methodist Church 

Apr. 19, Headstart Staff, Nampa 
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Other showings include: 

Orientation for seven VISIT groups 

3 — Reading. CI ass presentations at Northwest 
Nazarene College (one each term) 

2 — Nampa Senior High School presentations 

b A brochure has been produced, written and illustrated 
by the Title 111 staff, printed by the State Department 
of Education. 

c A book of photographs illustrating^ project activities has 
been maintained, with copies m the State Department of 
Education and in the project office at West Junior High 
School 

d. The project director and the reading resource specialist 
have met weekly with the Title I resource teachers of 
District #131- This has permitted sharing of project ac- 
tivities and has stimulated dissemination of project ideas 
and practices. 

e. Participation m the Title III VISIT program has resulted 
in a total of 33 persons representing 8 different school 
districts ot Idaho spending a day at the project site, 
Other visitors have also inspected the project. Excluding 
visitors from within the district, a summary chart gives 
the figures 
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Number ot 
Persons 



Date ot Visit 



3 
4 
5 
4 
6 
2 
1 
1 

23 
9 



**7 districts and Oregon 



Shelley 

Poc a t el lo -Alameda 

Lewlstcn 

Challls 

Pocatello-lrving 

St. Anthony 
*Potlatch 
*Moscow 



Idaho Falls-Bingham 
and Bonneville 



10 

u 
n 
n 

2 
3 
3 
3 

3 



25 
9 
20 
27 
i? 
8 

18 
28 
29 



73 
73 
73 
73 
74 
74 
74 
74 
74 



58 persons 



i7 districts 



10 days 



* Not sponsored by VISIT program 

** In connection with an Idaho Reading Council (IRA) 
Drive-In Conierence hosted at West Junior High School on 
March 29 and 30, visitors from all over Idaho and Oregon 
viewed the Communication Skills Improvement Center. The 
23 guests and 7 districts included in the chart repre- 
sent only guests who received orientation and explanation 
from the project stalf during the school visitation hours 
on March 29 scheduled by the conference directors. The 
conference registration was 148- All of those persons 
had some exposute to the Title III project. 

f. Display posters used throughout the West Junior High School 
building were made at the Migrant Education Resource Center. 
The stall and facilities oi that center have assisted in the 
dissemination ef torts of the project 

g. Printed materials produced for dissemination include: 

1) Project Abstract 

2) Flow Chart or Project Activities 

3) Follow-up Committment Chart on Recommendations 
ot Evaluation Team 

4) Financial Data 

5 J Agenda tor VISIT teams 
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6) Title III at West Junior High ( an insert in the faculty 
handbook) 

7) Script of slide-tape presentation 

8) U.S.S.R. explanation offered to visitors who 
arrive at school during that period 

2. Discuss major reasons for successful and unsuccessful dissemination 
efforts 

The assistance of the Migrant Education Resource Center has been 
invaluable in production of items for dissemination* The MERC, 
as it is known locally, is funded through Title 1. Its staff in- 
cludes graphic artists and photographers, typists and printing 
operators whose skills have been generously shared at minimal 
project expense* 

Any lack of success can be attributed to inadequate time and 
training. Dissemination activities require preparation time 
which competes with time required for operation of the project. 
Most of the dissemination materials were prepared by the project 
director* who serves the project on a half-time basis. 

Local newspaper publicity has increased for the school district 
as a whole, but articles submitted describing the project have 
not been printed this year. 

Section 5: Newsletters or newsclippings 

Copies appear on pages 58 and 59. 
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Section C: Items produced have been placed in the Appendix in this order: 

1) Project abstract (3 pages) 

2) Flow Chart (2 pag<js) 

3) Commitment Chart (3 pages) 

4) Financial Data (2 pages) 

5) Agenda for VISIT teams 

6) Title III at West Junior High, an insert in the 
faculty handbook 

7) U.S.S.R. explanation for visitors 

8) Script of slide-tape presentation (5 pages) 

9) In-Service Descriptions 
10) Mini-Course Descriptions 
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Student at Nampa West Junior High is given assistance in improving her reading skills. 



_ Added to Reading 
Project at Nampa School 



Writing is now one of the ac- 
tivities included in the. Title til 
Project at West Junior High in 
Nampa which until recently 
focused principally on reading 
improvement 

The new emphasis is organtz 
ed to provide personal interac- 
tion between students and 
adults Fifteen aides most of 
them parents of students at 
West, have been introduced to 
their part in the writing activity 
by Mr Larry McMillin. reading 
rr.^ouice specialist for the Title ill 
protect One aide and one or two 
student; work at small tables 
near a wall full of pictures 
designed to motivate the writing 
Using techniques which borrow 
from visual literacy methods and 
from language experience 



procedures, the aides lead the 
students in the creation of 
written stories 

The writing activity is a part of 
a mint-course in the English 
department called "Enjoyment of 
Reading' , taught by Mrs Beverly 
Laird Mrs Laird conducts her 
classes in the resource center 
where the Title III project has 
had the greatest impact Media 
natenals and books in abun- 
dance have resulted in improved 
attitudes toward reading among 
the students 

The Title III protect, designed 
as a three year plan, is in it J se 
cond year of operation Mrs. Erva 
Verner is the project director. Mr 
Rex Engelking is the Supennten- 
dent of District #131 Nampa. 
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Larry McMillian. reading specialist, works with students at West 
Junior High School in the Communications Skills Improvement 
Center, a Title III £SEA project located at Nampa. 
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PROPOSED BUDGET SUMMARY 
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Concerning the proposed budget : 

One change. frou he approved 1973-74 budget is documented on the 
following two pages. It was necessary to transfer $1000.00 from the 
Equipment Fund (Expense Class 8) to the Materials Fund (Expense Class 
6). The constantly rising costs of materials and the increasing 
needs of the project made this necessary. § 

The proposed budge*" for 1974-75 reflects not only the inflationary 
prices of materials but the improved salary schedules in District 
No. 131. 



Softool tbtsbdat JVo. 131 



FEDERAL PROJECTS 



NAMPA. IDAHO 80531 



November 20 f 1973 



Dr. Helen Werner, Title III Director 
State Department of Education 
Len B. Jordan Office Building 
Boise f Idaho S3707 

Dear Dr. Werner, 

As the second year of our project has progressed 
we are finding a greater need for materials expend- 
itures than for Items classified as capital outlay* 
Hence, we request the following adjustments in our 
budget figures: 

Page Cl 

Reduce - Expense Class 8, Equipment for Class- 
rooms., from $ 3.500.00 to $ 2,500.00. 
Adjusted total for page 61 .... $ 2,500.00. 

Page 60 

Increase - Expense Class 6, Materials and 
Supplies, from $ 5t024.00 to $ 6, 024.00. 
Adjusted total for page 60 . . . .$ 21.144.00. 

The above changes retain the tctal budget amount 
of $ 30.000.00. 

Thank you for consideration in granting these 
adjustments. 



Sincerely yours. 



Erva J. Verner 

Title III Project Director 
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STATE OF tOAHO 

DEPARTMENT OF EDUCATION 



LEW S. JOftOAN OFFICE SUILOING 
•04SC, IDAHO 83730 

November 28, 1973 



Dv P. KNaftUtfNO 

•TACK rj«f»WT|MMNT ©T PUMJC 



Mrs. Erve J. Verner 
Title III Project Director 
School District No. 131 
806 Central Midland Boulevard 
Kanpa, Idaho 83651 

Dear Mrs. Verner: 

Your letters concerning the correction of the total on page 59 
of the Title III project proposal and the request to transfer 
$1,000.00 from the equipment category to materials and 
supplies have been received and made a part of your permar ant 
file in thla office. 

Plaase consider this letter approval for the tranafer of funds 
from the equipment class to supplies end materials. 

Dr. Reynolds on will keep you informed concerning the evaluation 
schedule. I m looking forward to visiting the project sfter 
the first of the year. 

Beat wishes for the Holiday Season and a successful New Tesr. 

Sincerely, 

HELEN H. WERNER 
Program Administrator 
Division of General Services 

HHW.-lh 
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APPENDIX 



Project Abstract 



Title III, E.S.E.A., #22-72-27-0 
Title: Communication Skills Improvement Center 

1. Target Population 

Students of West Junior High School, School District #131 

2. Needs Being Met 

This project is developed to meet the following Identified 
reeds : 

a. Improvement of organization and coordination of 
the West Junior High reading program. 

b. Improvement of teaching proficiency In the area 
of reading. 

c. Improvement of reading proficiency of students. 

d. Improvement of student attitude toward reading. 

e. Procurement of materials and resources to meet 
individual needs of students. 

3- Major Objectives 

The major goal of this project is to Increase proficiency 
In reading skills of students attending West Junior High 
School by: 

a. Providing materials to Increase skill, Interest, 
and attitude toward reading. 

b. Establishing laboratory facilities and providing 
clinical assistance for students with severe 
reading difficulties. 

c. Assisting all teachers In becoming implementers 
of reading. 

U. Activities to Achieve Objectives 

a. Establishment of a Communication Skills Resource 
Center containing high interest books, magazines 
and paperbacks for recreational reading, with 
all students scheduled Into the Center receiving 
individual counseling from the Reading Center 
Counselor. 

b. Instruction for all students In "How-to-read" 
skills related to content areas. 

c. Laboratory services for the severely reluctant 
reader with clinical assistance from Northwest 
Nazarene College reading class students. 

d. Provision of multimedia, multilevel materials 
for Individualizing in the content areas. 

e. Inservlce education for the staff 

1. Mlnicourses were prepared by language arts 
teachers during a preschool workshop. 



ERLC 



2. Inserviee sessions for West faculty 
members taught techniques for assessing 
readability levels of textbooks. 

3. Subject area curricular displays and 
catalogue distribution arranged. 

f. Establishment of a daily period of Uninterrupted 
Sustained Silent Reading with total school 
participation. 

Evaluation Strategy 

a. Pre and posttesting with standardized materials, 
Ioixz Test of Basic Skills and Nelson Reading Test. 

b. Internal evaluation using faculty responses to 
Peifer f s Guide for Self-Analysis of Reading Programs. 

c. Outside on-site evaluation by selected team. 

d. Pre and posttesting of students' attitudes 
toward reading, using the Estes Reading Attitude 
Scale. 

e. Library check-out records. 

f. Student reading records as maintained by the 
Reading Center Counselor. 

g. Parent survey devised by Reading Center staff. 

Evaluation Findings 

Data yielded during the 1972-73 school year showed the 
following results: 

a. Pre and posttesting of students selected for 
clinical assistance showed average changes in 
reading level as fellows: 7th graders Increased 
11.3 months; 8th graders decreased by .5 
months; 9th graders increased by 10.4 months. 
The projected gain of 10 months was met by two 
of the grade level rroups. 

b. Internal evaluation by faculty showed nearly 
identical scores in the pre and posttest findings. 
The instrument used (see above) has been 
found to be clur.sy and rime -consuming. A more 
appropriate instrument is t ing sought. 

c. Outside on-site 'valuation 'ielded 7 commendations 
and 17 recommendation, 15 f which are being 
implemented fully, 2 :n par . 

d. Gains in etuiert attituJe toward reading showed 
an average gain of 31 feint? . Four of the 20 
items showed gains in excesc of 50 points. 

e. Library check-out records at West showed an 
increase from an average of 3 books per pupil per 
month in 1971-72 to an average of 16 books per 
pupil per month ir 1972-73- Th 4 s surpassed the 
goal of 10 books per p^p'I per r.vr.th by 60?. 
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Student reading records were initiated by 
the Reading Center Counselor during the past 
year. Comparative data will be available in 
the spring of 197 1 * . 

A survey of parents taken in April 1973 showed 
positive reactions to Reading Center activities 
in all 153 questionnaires returned of approx- 
imately 450 distributed. 



COMMUNICATION SKILLS IMPROVEMENT CENTER 
Mrs. Erva J. Verner, Proj. Director 
West Junior High School 
808 Central Midland Blvd. 
(467-2118) 

Rex E. Engelking, Supt. 

Rt. 4, Box 4139 

(466-6453) 

Nampa, Idaho 836S1 

10-73 



a F\ow Chart 
Title HI Activities 
cWest Jr? High 
1973-74 



TAftOKT 0ATIS 
I 
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School TOst. 131 
c Nampa Idaho 



IDENUtiCAilO.N Oh ACilViliLS SHUWN uw 

~ ['in: 1 1 : vlov. chart 

1973 - 74, West Junior High 
District #131 Nampa, Idaho 

ACTIVITY 

Paperbacks, magazines, newspapers, and library books will be 
ordeied and displayed in an attractive manner 

Provision will be made for each student to participate in a 
recreational reading program 

Student reading records wi3i be maintained . 

f>S_S-R will continue as an integral part of /every classroom 

Post-evaluation (Attitude Scale) will be administered 

/ 

Reading levers and specific skill needs V^ll be identified 
Parent tutors will be trained to work y/th students 

^.\C students will receive instruction in assisting pupils in 
the Reading Center and in conferencing skills 

Reading Center will continue under the direction of a Reading 
Center counselor 

Creative activities such as visual literacy will be implemented 

Post-evalua t Lon 

Pre-Schoo! workshop will be conducted with the language arts 

team 

Vorkshcp visitations by director and RRS 

Additional multi-level, multi-media materials vUl be purchased, 
including*materials for developing reading skilis in the content 

areas 

•tinicourses in language arts will be developed including options 
for Grade 9 

Readability cf textbooks will continue to be determined 

Mini-denonstrations and mini-workshops will be conducted by RRS 

Classroom assistance will be given in adjusting instruction for 
individual students by the RHS 

Visitations by staff members to other schools and projects will 
be provided as a major ir- service thrust 
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TITLE II!, E.S.E.A. 22-72-27-0 

1973-74 Fiscal Year 
PROJECTED EXPENDITURES 

COMMUNICATION SKILLS IMPROVEMENT CENTER 

Total amount budgeted $30,000.00 
12% less than first year grant 
$8% of original grant 




♦Added this year 
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BREAKDOWN OF MONIES BUDGETED 
July 1 , 1973 to June 30, 1974 
Title I I I" ESEA, 22-72-27-0 
Communication Skills improvement Center 

West Jr. HighSchool Dist. 131, Nampa, Idaho 



Materials $ 5,050.00 

Capital Outlay 3,500.00 

I nstructional Expense 9,800.00 

Administrative Expense 5,400.00 

I n Service 1 , 500.00 

Travel 800.00 

Dissemination 250. 00 

I terns Added to Budget 

Secretary 3,200.00 

Equipment Maintenance 500 . 00 

$30,000.00 
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( iWMl'N A'l I O.N ! IM. K0VEMEX1 CENTER 

IITCE III, C.S.h./., -22-72-27-0 

Naapa School "J i strict N-j. 131 
Administrative Ot flees: S»»nnyridge. Road 
rojtct Office and Proiect Location: 80o Central Midland Blvd. 

Nc»mpa , ! (ia'10 8 3*>3 1 

Suggested AGENDA for VISI1 Guests: 

3:15 - 9:15 Arrival at West .U:nior High School 
7 orientation tc trie F*."'»"jo* t 

9:! 5 - lI:jO Visit the Connnuni rat iu-> Skills Center 

_ . Reading Crater — - * - 

Vh,L heading Clinic 

(r) Communication Skills Artivities 

(,d; Volunteer Aide Program 

Cooperation with Northwest Nazarene 
College '-n ieac.ior Training 

I*:)') - i2:4") -ir.i h (Si.h- >i Cifet^ria, -Vj Posits) 

12: A3 - 2:f0 **-:it "1ini-Ci ir-c : r.st : t ional A runs 

2:]' - J.: "p , y"iri^U i 4 v itaiaeJ > i i •^v*-"Kf r ,"*<Ilng 

2:2' - 3 : >' * I'isi ussier, and • .rf.ar.-ir » ■ » i V J s i f at f on 
,! [•»'*. .utd / i"v~r i J - nod 



iimr vi' It a; ^r*_' j ' .ui r .an rind, or oU^csU"ns are 

. nv {. c ' 

Mr. "* . : 'Irirdt, »'r i'ai, UV.-.t Junior High 
l<r -- . Lr* o • . \ r , ro je^ t »u i ee Lor 
Mr. „i» t v f«*-M i 1 1 in, H* i Mng Resource Specialist 
•rs. ll ,irJ"i Pick* r , . < iu t Secretary 
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rni.i: in at west junior high 



West Junior High has one of sixteen Title III projects 
innovative educational programs) currently augmenting Idahc T s 
durational systems. Just beginning its second year of operation, 
osl's project nas established a Communication Skills Improvement 
)enter housed in the school's resource center (library). 

The "urpose o F the project is to improve reading proficiency 
: joa A ; students. r.iree goals guide the program's development. 

"iesc art *. 

i. Provision of materials chosen to increase interest 
in rcadir,°. and to promote positive attitudes toward 
reading as an enjoyable activity. 

I . , Provision of assistance to students who h?ve inadequate 
-kills in reading. 

1. Cooperation with all teachers in all subjects taught 
to promote reading skill as a basic need for student 
v o. potency in any content area. 

Tii" ~oa]s are being implemented through both materials and 
urj.unnci. A complete catalog of materials presently available 
i , open to >ou in tae resource center. This handbook includes a 
L*>linfc of tiie materials on hand classified as relevant to 
•fmr sub j fi. t . 

Your usp of t.ie materials on hand is encouraged, and your 
uv"<L.t:ons concerning materials to be added is solicited. 

Larry M<Millin, resource specialist, and ErvaVerner, project 
!i rector, are ready to assist with your parti' pation in any aspecc 

■ -.lie pro \v< t . 



A SPECIAL MESSAGE 



TO PARENT AIDES, COLLEGE STUDENTS AND OTHER FRIENDS WHO ARE AT 
WEST JUNIOR HIGH SC !OOL DURING THE AFTERNOON HOURS: 



2:11 until 2:25 p.m. is a time of no talking, no moving about 
in classrooms or hallways. 



2:11 until 2:25 p.m. is a period called "Uninterrupted Sustained 
Silent Reading," known as U.S.S.R. to students and staff at West. 

The purpose of this activity is to emphasize the value and the 
enjoyment of reading and to provide a period of daily drill to 
help build improved skills ia reading. Books, magazines, or 
newspapers of one # s own choosing are appropriate reading 
materials for this period. 



We invite you to participate in this period of silent reading. 
We are asking that you conform to the quiet and silence which 
makes Uninterrupted Sustained Silent Reading a distinctive part 
of ea-.h day at West Juni r High. 
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Script to Accompany 
Slide Presentation, Title III Project #2?-72-27-0 
COMMUNICATION SKILLS IMPROVEMENT CENTER 
Naarpa, Idaho 

(0) West Junior High School in Nan^a, in (l) Southwestern Idaho, is 
the site of a Title III project which promotes the maxim, Happiness is 
Reading. (2) The program is housed in this nev building which opened in 
the fall of 1972 at the sane time the Title III project went into (3) op- 
eration. Mrs. Darlene Fulwood directed the program in its first year. 
Strrting with plans generated by Norman Polenski, an English teacher at 
th'* old West Junior High, (k) Mrs. Fulwood developed a program focusing on 
provision of materials, clinical remediation for poor readers, and inclusion 
of all teachers in the reading emphasis. (5) The beautiful new building and 
furnishings , in combination with the exemplary project which has provided 
many (6) multi-media materials, has resulted in totally new ways of learning 
for students, and has provided opportunities (7) for completely different ways 
of teaching- (8) Now in its second year, the project director is Mrs. Erva 
Verner. Here with Mrs. Verr.er is Larry McMiliin, the reading resource 
specialist, who as a full time member of the feculty at West Junior High, 
implements the objectives anc 1 organizes the activities specified in the pro- 
ject plan. 

(9) The purpose of zYie program iz to nee 4 the needs of students at West 
Junior High, so students w^re asked to comment on their experiences in the 
project. (10) This )th grade girl said sne has been in remedial reading in 
every school she's attended, \ut the help che received last year has (ll) re- 
sulted in some improvement and has re5tored her confidence tha'c she can learn. 
Here she reads a book which sr.e made and illustrated. (12) An 8th grade boy 
who admitted he came to W«st only tolerating school , has been amazed at the 



individual interest shown in him and his school performance. (13) Be has 
become crore out-going, participating and achieving at a higher level. 
.'1*0 This 9th grade girl has always beer, a good student, but she has been 
excited by the variety of books available (15) and at the opportunities for 
creative writing and dramatics. 

(16) Ihe project objectives specify materials to increase skill (17) 
and the equipment provided includes controlled readers, (l8) film loops, 
(19) film strip projectors, (20) Kits designed to develop specific skills - 
this one includes outlining and note making 3kills , and (21) tape recorders 
which allow students to listen and read simultaneously. 

(22) The objectives also specify providing materials to increase in- 
terest and attitude, (23) ^o magazines, and \2k) newspapers, (25) plus 
attractive, high-interest materials at all reading levels, are displayed in 
abundance (26) to promote an attitude of reading enjoyment. (27) Activities 
in visual literacy put cameras in the hands of student* and (28) guide them 
in assembling their own stories. (29) Video-taping offers many helps in 
stimulation of reading. (30) Reading is the focus (31) of the program - 
reading- 

(32) The second objective calls for laboratory facilities so that stu- 
dents with severe difficulties may benefit from clinical assistance. (33) 
This facet of the program is successful because of the cooperation and 
special help from ?<crthwest Kazarene College. (3M Students in their ad- 
vanced courses in the teaching cf reading (35) are assigned to work ui der 
Mr. McMillii's direction in diagr is and remediation. 

(36) The tnird objective involve* helping teachers to be more aware 
of the part reading plays in the learning situation. (37) In-service sessions 
last year brought in three nationally known experts. One was Dr. Floyd Davis 
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of the Ceattle Public ochools. (38) A teacher's library has been assembled, 
here are a few of the title.: available. (39) A pre-school in-service vas 
arranged this year Tzr th* language arto teachers, (ho) Time was provided 
for them to pi -in ar.d coordinate, (hi) to prepare tapes of stories and plays, 
(1*2) and to become fairiliar with new materials. In-jervi ce has also taught 
readability formulas and techniques cf using the equipment now aval 1 able. 

(U3) The project has sparked the development of nany beneficial (hk) 
activities like the mini courses now offered in the English department- (1*5) 
^ Minicourses encourage snail group discussions which allow more student in- 

volvement. (US) A nini course called Enjoyment of Heading is conducted by 
an English teacher who has become the reading center counselor. (^7) Using 
Barrett's Taxonoa^r cf Reading Comprehension (k3) she has developed techniques 
of interviewing studerts which guide then in i improvement of coup rehens ion and 
appreciation as well ar rate. (k9) Tttis course in developmental reading is 
an elective for 7 th graders. 

(5C) Another -pin-off which is continually expanding is the bringing of 
parents into the school as volunteer aides. (51) They check equipment , (52) 
compile ^ata, (53) cake charts - the~e are only a few of the contributions 
being niade. This a;de, who is n senior citizen, has been inspiring a 

^ group interested in f 5^) creative writing. / r ^cent arrangement with the 
nearby senior high school i.; brlnring ano :her group of aides who supply help 
and rcotivation to th* Junior High students. 

(56) Evaluation -tratagy in this project, in addition to conventional 
library record.*, (57) user four r.tanoardizeo measures* For teachers, Peifers 
Internal Evaluation "cale, and for students '58) the Iowa Test of Basic Skills, 
the Nelson Heading Test, (5?) tho Eatoc Attitude inventory, (60) Group test- 
ing is den- .*n both fall and spring each year. (6l) Further screening by 
the two school counselors (62) in combination with teacher recommendation 
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identifies the students who receive clinical assistance. 

(63) This chart summarizes first year findings. The two columns on the 
far right show the statistical results ar> computed after testing in the spring 
of 1973. Library check-out records shoved an increase of 60% in the books 
cheekec out by pupils. Ccores on the attitude inventory shoved an average 
increase of 31 points per item, although the projected increase vas 50 points 
for each of 20 items. Reading skill as judged by scores on the Iova Test of 
Basic Skills and the Nelson Reading Test, of students in clinic, shoved im- 
provements in excess of ^oals set for two of the grade level groups. The in- 
strument U3ed for internal evaluation by teachers shoved no change in scores. 

(6M Other kinds of statistics are involved in a Title III project. In 
this office at the administration building, funds are received and dispersed, 
requisitions are processed. (65) Mr. Robert Burns, Assistant Superintendent, 
is the administrative officer for Title 1X3. (66) Financial data is summari- 
zed or. these charts shoving what vas spert last year, and the allocations in- 
cluded in the current budget. During the second year, less is being spent for 
materials and equipment as shown by the brown and blue se Tients of these graphs. 
More i3 being spen* for instruction and administration as the green and violet 
segment!, shew. Items added the se^onr* year were a secretarial salary and an 
aniount earmarked for naintenar.ee and r?paar of equipment. Also more xs budget- 
ed for in-service. The emphasis is shifting slightly from materials and equip- 
ment \o perronnel. (6D '>he; stati: -ti<-:; concernii.g project activities art 
charted and f6C) directed by Mrs . V**mer *nd Mr. McMIJIin. (69) The project 
secretary, Mto . Marilyn B^eker, in addition to regular secretarial duties, 
coordinates data between the district office and the project site. 

(7D) 7b is slogan has a second clause - Every teacher an implementer of 
reading. 1 71) both parts con<e alive every afternoon at 2:11 p.m. vhen a 
musical tone signals the beginning of a \h minute period of uninterrupted 



sustained silent reading. The secretary provides nagazines for anyone who 
nay be in the jffice. {"'If) Everyone reads. Whether in the reading center, 
(73) in the elnssj rooms , ilk) in the ^mnasiiun, (75) or in the woodworking shop, 
every one reads. At least k other schools in the district have set up their 
own programs inspired by this Title III enrphasis at West. (76) Here a class 
of first graders is doing their own version of the silent reading period. 

The real (J) purpose of Title III is, we feel, being fulfilled at West 
Junior High. Provision is being made for helping children develop into 
citizens who can (78) proudly po out into life. (79)- 
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PE RSONALIZED IN-SERVICE 
(Session Descriptions) 



Morning in-service sessions (8:15 to 8:45) are being 
planned to meet the interests of teachers at West. You are 
asked to rate the session topics. Designate the areas of 
your interest by placing a priority nuirber (1,2,3, etc) in 
front of the titles identifying sessions you would like to 
attend. Following each description is the number of sessions 
planned for that topic . 



Appropriateness of Materials \ 

Evaluation of the reading ability of the 
students in one of your classes will be followed 
by examination of the readability levels of the 
material and ways of adjustingl material to students 1 
abilities will be included. (3 sessions) 

Directed Reading Activities \ 

Remember how we hated it' when our teachers said 
"Read pages 98 to 124 and be ready to discuss it in 
class tomorrow?" Now that we ai?e teachers, we 
sometimes fall into that old patitern. This session 
will examine and discover ways tp stimulate more 
interest In reading assignments. (4 sessions) 

Informal Reading Inventories \ 

Se^eial easy to use instruments which assess 
group reading levels will be discussed and tested 
for our usefulness. (3 sessions) \ 

\ 

Learning Vocabulary \ 

Successfui ways of interesting students in 
vocabulary ^rov/th which will fit all subject areas. 

(2 sessions) 

Developing Worj Meaning * 

An examination of the importance of qualifying 
words ( ruf r ix<js , prefixes , syno 'msu antonyms , 
homonyms, figurative ^nd idiomatic expressions) to 
the comprehension of textbook material. - (2sessions) 

t 

Methods of Textbook Study ; 

Ways of sharing the background r • a textbook 
with students to increase their understanding of it. 
Study methods Tor various kinds of texts. These 
sessions will include material which! has been used ' 
to prepare hie;h school aides who will be working with 
students here at West. (3 sessions) 

Comprehension S kills 

Techniques for helping ycfur students become more 
effective in getting word, phrase, sentence and paragraph 
meaning from textbooks. (2 sessions) 



Tables and Charts , K^ps and Graph s 

Examination of ways to teach how these devices 
make texts and other material easier to understand. 
(2 sessions) 

Content Area Reading Techniques 

General discussion of the research that has been 
done in this area with helps for implementing some of 
the findings in our classrooms. (2 sessions) 

Reading Rate 

Not just improvement of rate, but ways of helping 
students learn to adjust their rate to their kind of 
material being used. (2 sessions) 

Questioning Techniques 

How do you find out how well your students com- 
prehend the material you acsign? Careful questioning 
by you can reveal the students ability to reorganize, 
evaluate, appreciate, and make inferences, (3 sessions) 
* 

Newspapers in the Classrooms 

A valuable source of information with built-in 
motivation! Newspaper publishers have- cooperated with 
classroom teachers across the nation in devising 
interesting ways of teaching from newspapers. We will 
share their findings and experiences. (3 sessions) 

Instructional Objectives 

Administrators are asking more and more for 
teachers to plan in this way. We will review general 
and behavioral objectives and practice waiting for 
our own subject areas. (3 sessions + practice) 

Video-Taping 

West has the equip nent , but to use it 
effectively, more of ur need experience in handling 
the camera and in planning ways of adding interest to 
our classes by appropriate use of video techniques. 
(2 sessions) 

Multi-Media 

Use of media allows more students to benefit 
more from your instruction. The machines and 
, materials available, the organization and record 
keeping helpful in putting media to w*rk in your 
classroom will be demonstrated. (3 sessions) 



LAuGUAOE arts cur ^icult t 

V/est Jr. riigh School 
?ia:Tipa, Idaho 
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RECO iME'.IDATIOiJS AND SUGGESTIONS 



During this school year l')73 - 7 L our language arts 
department at iJest Jr. Hirh has endeavored to offer 37 
mini-courses to our students. If we are to continue and 
expand this curriculum we would like to make the following 
recommendations : 

1. Smaller classes are a necessity for more effective 
teachins i individualization. 

2. Another full-ti^e teacher in the department 
would make the teaching loads lighter There is available 
space in the poi nov ! since one English class meets in the 
Resource Center regularly. 

j. Planning time is extremely essential when all the 
lar.-ua^e arts teachers are available to r*eet discuss, and 
investigate uev teaching materials and methods for more 
effective toa~- teaching Title III has supplied the 
d partment with many -ood t^chin^ materials which we need 
more time to review an rl effectively initiate into our 
program 

4. We prefer to v ave several sets of texts available 
for student a:.d teacher use in -ram^ar an * literature 
ratner than a lar^e quantity o^ nn; type 



D a~e 1 



I. Course Title Cr ^'it_iv^ h _itin~ 

II. 'Jescr lotion This short tvo -^eok course is 

for creative input by the stu ^ent •••itn 
emphasis on Imoromptu vrit in^. M Ith a 
writinr assignment each lay alon~ with 
a iall" Journal the student is hent busy 
recor iin~ his thoj~hts on naper. The 
stuuentr are assigned to describe the 
folio'-'ir. torou*^. descriptive ailectives: 
other in 'i^iiuals in tne classroom their 
fe-~lin,-s r^ardin^ certain situations 
3ich as Io"/3 hate, and ultimately a story 
of the i r own creation 

III. Ora^e Lvvel: ? Length 2 v:eeft3 ?equi_re-i[ 

IV. ^rlmary Materials : Selected Tutorials an i i ieas by 
~~ the teacher 

V. Cour se roals : 

1 ~"o lea*\n th.3 valje of writing a 3 a reans of 
convevir/* one's thcu r htr. 

2 To discover an ability to p.*t things on paper 
a itonat icallv and instinctively. 

?. To. keep individual dailv journals of ideas- 
thoughts ?ni hacpenin^s. 

; i . To -/rite original -tonics. 

5 ~> " r. \ -ore comfortable In ^/rressin^ l^eas 
-ir i -> t >: r°"Iiza^ion t at o r .c s lieas and 
ori:":'. " j>> ' vr. a~ i r^rV-r'" v v -thers. 
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OictJLonarv and Library Sta'v 3kills_ 

In orO^r to :se a librarv or dictionary 
s^e-rG.of lly one must be familiar v:ith 
V~—' ?~ortc or item? thev contain. T here 
fore tV following things are stressed- 
t ,o rain, tvoes o° book?, fiction non 
fiction types arrl kinds of reference 
materials - familiar Itv with car 4 catalogue. 
De*:e;; Decimal Syst*»»n Vertical File 
^°a rc ^uide and parts of a book such 
ao title ra-e table of contents and 
irrJex . '-'or-: or. alphabetizing defining 
•/or-in loc v in~ up word etymologies , and 
„rir. * ' 5 ict iona^y as a ^oon ^eneral ref 
erenco : iroe is emphasized. Sore helos 
ci learning to outline take notes . an. 3 
~a<^ a report are nracticed in this short 

CO jrse 



I. Course Title 
II. Description 



III, Irale Level 
IV. Pri-arv 'ateria::: 



7. Course reals: 



Ler.~th cf Course 



4k wee s Q eouired 



Dictionaries and resources in the 
library > Tundan entals o° th° 
Library - X-mneth Pub / Co Library. 
Re^f erenc_£ ?kllls (with transparencies 
an - * worksheets) , Tncyclcnedia 
Britannic a E ideational Corn . 



To d J tinquish between fiction anl ncr fiction hooks. 

To acquaint th^ st\.lort vi^h voe o n the 
card catalogue 

To iiscover *:he -ay w c'-: ar~ delved in th r - librarv - 

d^onst rate a.~. : *3vo ~ xrer ionc* in th° usv~e 
of the ?u^rs : "ui se to l^ca^ - latest information 
or. a sr« :i f ic "rcric 

To -iv* tne st rontr * riot*? i^ i?in^ th p table 
of contents an : in :-~x rrr rt : , f r "her. uoin~ *• 
nonf let ion book. 

To reco^nl^f* t u o iictionarv a- a source rook of 
information r.'* *\.rt ar a fc-vk for defininr words. 

~o ^rrerv- •"hat diviHr. ' a iicti^narv in**o ouarters 
io a ; i rj Ip in locatin^ wor is 

To injerotand that ^ui^ •••ordG are alas for soee J 
in locating information. 

1 . v 
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?. To be faniliar vith :ould entries in locating 
neaninrs for wor in 

l r . To nlscover tnat 15.ctior.ary entries offer ruch 
uceful information 

VI. * ?co^ ~.*.naa 1 ions an I S u t i z r. s ■ 

1. This c:urse nea^s ".ore fian li S w we3ks tirne. 

2. Th- cli;s si33 neeis to fce kept to not ^.ore than 
30 students 



I. Co^rs * ■ itle 1 rarr»a r 

II. :«eicriot icn Stress is placed on learning r ra^ar as 

a sentence -.akin*: machine or process, 
jrill is riven on reco^nlzinr nouns, verbs, 
adjectives, and adverbs Also he Is 
drilled on princioal narts a verb 
plural and possessive of nouns , and com- 
parative and superlative forms of aalectlves 
an^ adverbs. Correct punctuation, cap 
itallzation sentence structure and 
~r arena t leal accaracv is emphasized . 

III. Trade L^ vei 7 Ler.~th ^\ weeks R eoulr el * 

IV. Fr inary "aterlal s : Roberts r,n£lish Textbook and selected 

area: r,7 zt idy or traditional trrannar . 

7 . : cir3 e 7 c a Is : 

1. To ^e:o:.e #1 ':-i liar .it-: .ho a liferent kinds of 
•./er ic in 1 ±r. ~:a~e 

Z, To ccntini* r°c ^»nit ior vid ice of basic sentence 
r a* t e v ** rx r 

7^ re?" " r . It? ton?e a n '". r r/-; t;^ tnroo princioal 
■sarts r. f verb." . 

To I'-arn inflectional onlir^s c r fom words. 

Tc .c,r.tirie the .~tr-~t:r.l analysis of words. 

6. To foster the 'ise of correct punctuation and 

"nellin~ r ^-r 3 tu lent s ir. their our. v;rltten work. 
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7. To develop ability to write simple sentences 
correctly . 

8. To discriminate between singular and plural 
forms of nouns - 

VI. Recommendations and Sureestions: 

1. V'e deem it necessarv to have several sets of texts 
(*4C) copies instead of i larse quantity of one text. 



I. Course Title :iovel Torn Sawyer "lark Twain 

II. D escription : The students read, listen to tapes, see 

filmstrips, ani discuss the novel Work- 
sheets with thought provoking questions 
shouii activate students to look more 
deeply into the life of Tom Sawyer as well 
as relating these to their own lives. 

III. Grade Level » 7 Lengt h: hl > weeks Required : 

IV. Primary laterlals Novels, tapes, f ilmstrips . work- 
sheets, Illust rated Now Age Classics . 

V. Course Go als . 

1. To discuss and share ideas connected with the book. 

2. To compare and contrast *ark Twain 1 s world with 
our world today. 

j. To compare and contrast the personalities and 
values of the peonle in the story. 

k. To rain a better understating of ourselves. 

5> To realize that p-ood huror na'^es a person laugh 
but also ma/.es him think 
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I. Course Tittle - ^eaJln^ fdnt_er 

II. Desc r iption Readim; fo~ en.ioynent" This course Fives 

students the opportunity to read books of 
their own choosing Each student sets a 
goal and works toward that accomplishment , 
During this time they work on increasing 
their raiding rate an< comprehension. 
Otner activities include creative writing 
vi ??ntar>ir. * oral reading illustrating 
e^c The f-'o conferences per week are the 
pair, follr:/ -ur> alnn r v:ith progress charts 
'-itt rv fv- iRuivldual students. The student 
will e.cplo^e different reading activities. 

Ill- Grade b 3vel " Lenrth ■ b\ vks each semester Requ ired : 

IV Primary Mater ials Books of all types cassette listening 

tapes, filmstrips, tachistoscope machines, 
many audio visual materials, video-taping 
progress charts . 

IV. Course Goals : 

1. To create a definite interest in readinr for pleasure. 

2. To familiarise each student with all tyoes cf books. 

3 To aid the student in selecting books of his interest 
and ability . 

tt To develop individual rate and comprehension (literal 
and inferential) 

7. To bull" a V.'tter and larger vocabulary. 

6. To encourare tn^ 3et~iri- of -o?ls an^ achievement 
toward the ^oals. 

7 Tc relate rea^in* tr i creative ;r:' ln~ 

To provide activi^i^r tha~ purport the necessity 

to imorovo rea 1 !** - * skills. 

To ai *. the student in bel r organized an 1 keep inr 
ic curate charts . 

10 T c provide a relaxed pleasant atmosphere in which 
to enjoy reaiinr. 

11 To help the student rel->t- ris read in-* to real life 
experiences antf form value Judrments 
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12. To prepare the student to adequately discuss what 
he reaas . 

V . ^eco nnendations ana Sugge stion s : 

1. Some students coul \ benefit from a longer period 
in the Readin^ Center for a more structural 
pro^rar. am de-'elopr.ent of tasic skills. 



I . Course ^ar.o 



1 1 . D escription. 



Short Stories 

f Jsim the their.e E njo y in- Short Stories , 
the student is placed on an individualized 
study of six short stories in the antholory 
A i venture s For You. with the requirements for 
an A B , o'r C "listed on a ruiie sheet. The 
stu«Ieat strives for whatever r;rade he chooses . 
Vocabulary , comprehension and writing are 
strosse-' with quizzes . tests and oral discus- 
sions for evaluation An in depth study is 
^iven on character settinr nlot and theme - 
the basic elements of a storv. 



Ill, 

TV 



Ira ie L°vol 



Length - ^\ v;eeks 



Required 



Prinarv '^aterlals Advent ores /or You Textbook - Harcourt 
" Brace. Inc. Ir. iivi ruallzed Contract Tuide 
Sheets . 



:o arse -oa :~ 



To identifv trie c-le-nen.tr 



~ * . o r t r t ^ r v . 



To that ever, t -v 

mo^.'.r we r^lll \i*: c . 
an I trials 



-j r.ar. is different from 



ho~er 



at z x rt 



?ar. ' e ^xcitin - 



irri ir.t: rcs'ir.^ 



T- irxrove f .-a?- , i st i :e 
sheet:; on tno s^orle 



ii frv through ••or 1 < 
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5 To answer questions both --ritt^n an! oral an) take 
a tes*. to ne£5ur~' indivil i *1 comprehension. 

VI. Recoimeniat ions and Suggestions 

1, "1cr<- variety of 3hort stories I- needed- This will 
probabl" be provided through the new text adoption(s) 
this year. 
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I. Course Title : • .Speech 

II. D escriptio n: The Speaking Process: 

A. Creating a speech - generalizing ideas, 
establishing a purpose , doing research, 
selecting materials, organizing thoughts, 
adapting to a listener. 

E. Delivering a speech - usin^ language 
to translate ideas into words, using 
voice for expressiveness, asin r , body 
for ^aded effectiveness. 

C. Reaction to speech - recognizing the 
effect of speaking, assessing purpose 
fulfillment , continuing the interchange 
of ideas. 

III. Graie Level : 7 Length : 2 weeks Required: 
IV. Primary Materials : The Art cf Speaking - linn 



Course 


Goals : 




1. 


To 


be able to give "oral reports. 




2 , 


To 


select a speech topic. 




3. 


To 


present class demonstrations. 




U. 


To 


give speeches for special occasions. 




5. 


To 


learn how to use sources cf informal 


ion . 


6. 


To 


be a better listener. 




7. 


To 


be able to take and ^iv* criticisn. 




8. 


To 


sain noise. 




9. 


Tc 


evaluate an ajdience . 




10. 


To 


te able to influence others through 


speech . 


11. 


To 


achieve a f3eling of personal acconr 


lishment . 



VI. Recommendations and Suggestions : 

1. Two weeks is not an aiequate amount of tine to 

effectively measure definite progress and improvement. 
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I. 
II, 



III. 
IV 



Course Title: Spelling and History of English 

Description : Through an individualized program we try 

to eliminate spelling mistakes by a proven 
method. This Involves using tape players, 
spelling tapes, worksheets and games, a 
brief background f:>r the history of the 
English language Is also given. 



Grade Level : 7 
Primary Material s 



Lenrth: weeks 



Required : 



Course Goals: 



Six Minutes A Da£ To Perfect Spelling - 
Tarry Shefter - including spelling 
tapes, worksheets and games. 

The '.liStory of ^n^lish — Word histories are 
Introduced to act as a springboard for 
later adventures In etymology. 



Spelling - 

1. To diagnose the errors 



2. To adopt remedial measures. 

3. To examine the results of the learning process, 

fc. To focus our attention on how the poor speller 
can most effectively overcome his difficulties 
by a method of "test - study - test'. 

5. To make tn~ words a part of the student. 



ERLC 



Page 9 



EIGHTH GRADE MINI-COURSES 



I. Course Title: Communications Media 

II. Description: 

A. Newspaper : This offers a general survey In using 
the newspaper to find things that are useful to the 
student. The student uses his own newspaper to 
locate specific things: articles dealing with 
local , state and national news, a special column, 
an advertisement, a feature story, editorial, and 
the editorial cartoons. Practice Is given In 
reading and discussing editorials and editorial 
cartoons. A field trip to the Statesman newspaper 
is taKen to create enthusiasm. The students then 
have a project of making their own class newspaper. 
Newspaper terminology is stressed, and the student 
iearns the meanings and spellings of the words. 

-» 

B. T .V. - Communications : Through use of the video 
tape, speakers from a local television studio, and 
a visi*: to a local television studio, it is hoped 
that the student will understand more of the back- 
ground of what is flashed onto their home screens «. 
A project is required for the entire class. Each 
individual is to participate in a class-planned 
half-hour of T.V. programming including: news, 
sports, weather, a documentary, commercials, and 
other areas of interest. A portion of the course 
is Eiven to discussion cn the powers of persuasion 
through advertising, and the influence that tele- 
vision news reporting has on our lives. A 300 
word report on tho beginning of television is also 

A due at the end of the coarse. 

C. Radio : This coarse incites a field trip to KFXD, 
a popular radio station lere in Nampa. The class 
writes an entire radio p^oeram, commercials, and 
teen-age music. Student - are allowed to hear them- 
selves on tapes. The flial project is a class- 
produced hour long rajio nrogram. At the conclusion 
of the courses the indivliual class productions are 
presented to the entire iroup within the pod. 

III. Grade Level: 8 Length: weeks 
Required: A choice of newspaper, radio, or* television 

Primary Materials: 

Newspaper - Statesman , S tatesman Notebook, " Your 
New Te xtbook Every Day " . Video tape machine, taoe 
recorder, intercom. Ideas for Teaching English , NCTE. 

i * 
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Course loals : 
!jewsp aper 

I. To recojnize the newspaper as one common means of 
communication - 

2- To familiarise the student with the parts of* a 
newspaper . 

3 To locate quickly the specific areas, 

4 To acquaint the student with newspaper terminology. 

5. To differentiate betvreen editorials and letters to 
the editor. 

6. To guide the student in interpreting political 
cartoons and note their influence in swaying opinions, 

Television 

7. To realise the background work of what is coming 
across the screen. 

8. To become familiar with the powers of persuasion 
through advertising and the influence f.V. news 
reporting has on our lives. 

9. To become more comfortable when expressing opinions 
bo otrers. 

10. To be certain that each student has a part in 

planning and producing an assimilated T.V. prs- 
gram on video tape. 

Radio 

II. To realize the background work of radio. 

12. To familiarize the student with different types 
of r?dio programs. 

13. To involve each student ir. planning and producing 
an assimilated ~adio program on video tape. 
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I. Course Title: Creative Writing aru. Speech 

II. Description: 

It is hoped that through creative writing and 
speech the ideas and opinions held deep within 
the individual might be expressed on paper 
orally. Great emphasis is given to workin 
with each other, and the class assignments 
Involve the' classmates talking and writing 
about each other. The video tape is used in 
helping the students evaluate their speeches. 

III. Graae Levfel: 3 Length: IT* weeks Required: 

IV. Primary Materials: Selected materials and ideas by 
the teacher. 

V. Course goals: 

1, To encourage creativity which is the greater 
emphasis rather than correct oral or grammatical 
usage . 

2. To prepare each student to become more com- 
fortable when speaking in fhent of the class as 
well as in similar situations and activities. 

3 To review the playback on video tape of each 
presentation and Judge :he individual rate of 
improvement . 

i|. To realise the need for a ^ell-rounded vocabulary. 

5. To learn the value of vriting as a means of 
conveying one's thoughts. 

6. To write individual ordinal stories. 

7. To keep individual dailv journals. 

VI. Recommendations and Surgesticns: 

1. Speech should be a separate nini-course. 



9 
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I. Course Title: Grammar 
II. Description: 

Additional stress is placed on learning 
grammar as a sentence-making machine or 
process. Drill is given on recognizing nouns, 
verbs, adjectives, and adverbs. Also, he is 
drilled on principal parts of verbs, plural 
and possessive forms of nouns, as well as the 
comparative and superlative forms of adjectives 
and adverbs. Correct punctuation, capital- 
ization, sentence structure, and grammatical 
accuracy is emphasized. Emphasis is placed on 
transform sentences by compounding. 

III. Grade Level: 8 Length: 4*$ weeks Required: 

IV. Primary Materials: Roberts English Textbook , and 

selected areas of study on traditional grammar. 

V. Course Goals: 

1. To review the four forr. classes and emphasize 
identification of inflectional and derivational 
suffixes . 

2. To expand understanding of function words. 

3. To begin study of tense as verb feature 
carried by the verb or by the first auxiliary. 

4. To expand on the basic sentence patterns. 

5. To apply the principles of usage. 

6. To write good legible s^nt ices . 

7. To improve sentences bj using compound parts. 

8. To Identify the type oi structures in*a 
sentence . 

9. To identify che function of each structure 
within a sentence. 

10. To vary sentences by u^in* inverted word order. 

VI. Recommendations and Suggestions: 

1. Smaller classes are needed for more efficient 
study . 
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I. Course Title: Novel - My Enemy , My_ Brother - Foreman 

II. Description: 

This novel is of particular interest because of 
current events. The class views filmstrips, 
discusses, studies vocabulary, and works in small 
crrouos on several projects. This book gives 
insight to .each student on many modern day dilemmas. 

III. Grade Level: 8 Length: weeks Elective: 

IV. Primary Materials: Novel - M£ Enem^, _My Brother - 

James Foreman, Filmstrips - Jewish - Arab Conflict , 
Nazi Germany . 

V. Course Goals : 

1. To understand the plight of the Jews in the world. 

2 . To be better able to determine between cowardice 
and pacifism. 

3. To sain an insight Into the Second World War and 
the beginning of the Israeli-Arab conflict. 

l». To recognize the plot, setting, characters and 
theme of the novel 



I. Course Title: Novel - The Tine Machine - H. G. Wells. 
II. Description: 

This science fiction ncvel is read by the students 
and discussed. On each chapter the students 
answer written questior ~ and does vocabulary 
words. The students ai - *iven options as to 
what additional activit.es they do. These in- 
clude: character sketches, descriptive writing 
and thi iking abstractly. 

III. Grade Level: S Length: weeks Elective: 

IV. Primary Materials: :iovel - A .lventures Ahead , 
Illustrated Now Age Classics . 

V. Course Goals: 

1. To introduce science fiction -*s a type of 
literature . 
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Course Goals, con't: 



To compare and contrast the people of the 
future with the people of today. 



3. To di^*i3S some ~>f the probl ems today which 
could help brlr ^ about the world of the Time 
Traveler . 

4. To compare and contrast the world of the future 
with the world toaay. 

5 . To re jo' nize olot - sett ir.r-char act er-t heme in 
the novel. 



I, 
II 



III. 
IV. 



V. 
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Course Title: R eading Center 
Description : 

Reading for Enjoyment: ^his course rives 
students the opportunity to read books ol their 
own choosing. Each student sets a goal and 
works toward that accomplishment. During this 
time they work on increasing their reading rate 
and comprehension. Other activities include 
creative writing, video-laping, oral reading, 
illustrating", etc. The cwo conferences per 
week are tne main follow-up along with progress 
charts kept by the individual students. Some 
students will be placed In a more structured 
program as deemed necessary from last year's 
records . 

Grade Level: 3 Length: ] \\ weeks each semester- 

9 weeks tctal. Required: 

Primary Materials: Bocks of all types, cassette 
listening taoes, filmstrins, tachistoscope 
machine?, mc.ny audio-vi sua! materials, video- 
tar ing , progress charts . 

Course Goals: 

1. To continue the course goals set for the student 
at the seventh grade lev^l. 

2. To analyze the records irom the previous year 
for present usage. 

3. To guide each student in setting more definite 
goals . 

individual specific needs. 
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Course Goals, ecn f t : 

S. Tc emphasize writing alonp with reading: for 

orranization of thoughts in a logical sequence. 

VI. Recommendations and Suggestions: 

1. Smaller classes ar^ needed for tore effective 
individual! - ation. 



I. Course Ti*, 1- S.icrt 5:orie^ 

II. Description: 

Short stories offer o.. the satisfaction of 
extending the horizons of his life by taking 
him into new places, introducing him to new 
people, and plunging Km into conflicts and 
problems which he, the reader, can identify with. 
Readin^ short stories *:ith full understanding 
should be an adventure in living. 

III. Ore' a Level: 3 Lenrth: weeks Required: 

IV. Primary Materials: Adventur es Ahead textbook - 
Harcourt, Brace, Inc. Selected stories. 

V. Course Goals: 

1. To respond to the writ -r f s imagination by 
picturing the characte i dnd events of the story. 

2. To Increase personal e tjoyrnent of literature 
by helping- the student identify with the char- 
acters In the stor/. 

3. To introduce short stc^ies as a literary form. 

u. To recj ~nize and under "tnad improtant facts and 
details . 

5. To detect anJ relate : *~ll r d fucrs ani re- 
lationships. 

6, Tc ieduce the neaninr -f woris or phrases 
from context . 

VI. Heeommendatloris and Surest! )ns : 

1. We feel tnat there should be a wider variety 

in choice of stories. This would mean additional 
materials. Our new textbook adoption(s) should 
heir ?llev1afcp this ri'ficiency. 

ERIC j " 
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Course Title: Spelling - History of English 
Description : 

Through an individualized program we try to 
eliminate spelling mistakes by a proven method. 
This involves using tape* players , spelling 
tapes, worksheets and raftes. A irief background 
for the nistory of the English language is also 
given. 

irade Lev*" S Length: ^ wee*s Required: 

Primary Materials: S ix Minutes A -ay to Perfect 
Spelling - Harry Sheft^r, spelling tapes, 
worksheets, and games. 

Course Goals: Word histories (Tie History of English) 
are introduced to act ~s a springboard for later 
adventures in -yymologv. 



1. 


To 


diagnose the errors 


in 


spelling . 




2. 


To 


adopt remedial meas 


,res 








To 


examine the results 


of 


the learning 


process . 


k . 


To 


focus our attention 




how the poor 


speller 



can most effectively o ercone his difficulties 
by a method of ' f te3t - study - test". 



To make the w:>rds a pair of the student. 



i j 
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1 _Jlnth Grade ''lni-Courses 
First Semester 

I. Course Title: Adventures 

II. Description: 

This three week curse is an opportunity for the 
student tc read ^reat stories of adventure. The 
basic one is an easy paperback version of The 
Call cf the Wild . The students do daily worksheets 
answering questions and working with vocabulary. 
Also t.^ere are various short adventure stories 
that the student reads and discusses in snail 
groups anu in lar^e groups. The students are to 
close out t -» course with their own written 
personal ad .ent are story. 

III. Grade Level: J Length: 3 weeks Elective: 

IV. Primary Materials: Call of the Wild - Jack London- 
Micro-classics, other selected short stories 

V. Course Goals: 

1. To discover the near.in- of adventure. 

2. To familiarize the student with many varities cf 
adventure stories . 

3. To recall and appreciate events in ones own life 
that have been adventurous. 

U. 7c enjoy reading advert ures of others. 



I. Course Title: Classic Play - Borneo and Juliet - 
Shakespeare 

II. Description: 

Tris ^lay ^as oarticul'r anneal to 9th graders, 
students r^ad and "Jsitcn to a complete record 
of tne plav. Theater in Shakespeare is discussed 
as well as a -^neral b* ^krround of the period. 

III. Grade L^vel: 9 Lenrth: 3 weeks Elective: 

IV. frinarv Materials: wovie , original soundtrack, slides 
and the book, Romeo and Juliet 
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V. Course Goals, 

1. To introduce Shakespeare, his life and a brief 
overview of the time in which he lived* 

2, 7c compare ana contrast the world of Romeo and 
T uliet with our world today* 

?. To compare and contrast the characters in the 
storv . 

. To discuss che problers faced by Romeo and 
Juliet, i.e. are/youth* 

5* To oecone familiar wit** the language used by 
Shakespeare . 

6. To ~,air; an appreciation of Romeo and Juliet 
for the talents of Shakespeare* 



I* Course Title: Huckleberry Finn - Mark Twain 

II* Description: J 

This is * brief ccursj*/ of the adventures of 
Kuck Finn as he voyages from the fictional St* 
Petersburg, (Hannibal) Missouri to the Phelps 
farm in Loulsinia. The students read the book 
by using either regular text of the story, con- 
densed comic style books, or by listening to 
tapes and fo?.Iowing in their text. Oroup dis- 
cussions are held to discuss the story* Question 
sheets are filled out daily on what they have 
read. The students keep a log of the super- 
stitions that Huck had. At the conclusion, the 
students view the vide) tape and take a final 
test. The students are made aware of the great 
adventures Hack enccunV*rs. Thev discover and 
di&cusG the humorous stereotypes presented* gent- 
lemen farmers , homesteaders , revivalists , and 
raprcallion.^ posin^ as royalty. Fasphasis is 
placed en t::e author's exceptional art in 
involving tne reader in the action of the story. 

III. 3 r a 1 j Lev.:>l 9 Length: 3 veeks Elective 

IV. Primary Materials: Adventur es of Huck Finn - micro- 
classics, Illustrated low Age 

V. Course loals: 

I. m ~ provide understanding of this period of 
American history. 
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Course Goals, con't: 

2. To familiarize the student with Hark Twain's life. 

3. To understand the r.ovel as it relates to a 
folk tale. 

k. Tc rea-i closely and accurately to answer specific 
questions . 

5. To be aware and identifv superstitions that 
wer*> o cart of Fuck's life. 



I. Course Title: Mystery Thrillers 
II. Description: 

This course includes short stories and novels 
of mystery and the supernatural. Requirements 
are based on a contract grade. The novels and 
short stories are discussed, and creative writing 
is included as a follow-up. The student writes 
an original mystery thriller. 



Ill 



Grade Level: 9 Length: 3 weeks Elective: 



IV Primary Materials: Novels and Short Stories : Great 
Stories of Sherlock Koines, Sir Arthur Conan 
Doyle Dr. Jekyll and Mr^ Hyde , Stevenson; The 
Hound of"" Baskerville , D^yle And Then There Were 
None, Agathie Christie; and other selected stories 
by Edsar Allan Poe ■ The Occurrence at Owl Creek 
Bridge , Ambrose Bierce 

V. Course loals: 

1. To previa a rood selection of mystery stories 
fcr the student . 

2. To dizcisz an'i share id-vis on what they have read. 

3. To realize how important setting and character- 
ization are. 

k. To enjoy reading a mystery. 

5. To answer questions or. tne stories. 
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I. Course Title: Reading Center 

II. Description: 

Reading for Enjoyment - This course gives 
students the opportunity to read books of their 
own choosing. Each student sets a goal and works 
toward that accomplishment. During this time he 
works on increasing his reading rate and compre- 
hension. Other activities include creative 
writing video-taping, oral reading, illustrating, 
etc. ^he two conferences per week are the main 
follow-up along wirh progress charts kept Yv the 
individual students. More emphasis is placed on 
specific needs and interests at this level. 

III. Graae Level: 0 Length: 3 weeks 

Required: (? weeks first semester) 
Elective: (Second semester) 

IV. Primary Materials: Books of all tyres, cassette 
listening tapes, filmstrips, tachistoscope 
Tjachines for increasing rate and comprehension, 
and other audio-visual materials, video-taping 
progress charts. 

V. Course Goals: 

1. To continue working on course goals as outlined 
on seventh and eight:) grade levels. 

2. To continue skill-building as has been dete^- 
nined from grades seven and eight. 

3. To better equip the student to be successful in 
high school . 

*4 . To help the student see his particular needs — 
as in spellinr, reading r?.te, comprehension, 
vocabulary , etc . 

To capitalize on a specific Interest such as 
creative writing, drama, illustrating, etc. 

6. To put more emphasis on vocabulary building. 

VI. Recommendations and Suggestions: 

1, A Speed Reading mini-course for the outstanding 
readers who are probably college-bound would be 
a good addition. 
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I. Course Title: Romance 
II. Description: 

lurinn this study students ^an expect characters 
to be involved in adventurous or mysterious events 
and chivalric love. Students will have certain 
requirements based on a contract for a grade of 
A, B. or C. Activities include reading, worksheets, 
iiscubsions, character sketches, and tests. 

III. Grade Level: 9 Length: 3 weeks Elective 

IV. Primary Materials: Just Dial a Number - Edith Maxwell 
Jane Eyre - Charlotte Bronte (with record and 
Filmstrips) 

To 31r VJlth Love - Braithwaite ; The Pearl - 
SteintecK: Old Yeller - 3ipson; Love Is Never 
Enough - Bradbury; r!r. & Mrs . So Jo Jones - Head; 
Dave 's Song - McKay; Christy - Marshall 

V. Course Goals: 

1. To provide a ^ood selection of romantic stories 
for the students. 

2. To familiarize th? students with many types of love. 

3. To enjoy reading a book of romance. 

4. To answer questions on what they have read. 

5. To discuss and share ideas on what they have read. 



I. Course 7\~V * .'ViT: r ^cri^c 

II. Descriptor r .A: % j <-a:i be ~^r. in various v/ays through 
c : . : 'i : r tri "edy romance and 

-i ar« rt ^ppfully through 

i~a~ir.~'t * o v ~ i:.d ^r*: it iv: tv ■ 'jc;, stjient will in 
-o'tJi'. ; t: ■ ?i r r" storv , ~ii" an insight into his 
0-.. :;: : e .< ~or^ o* 1 M^^olf ' r ritinc, reading, 

r A -yi is^:3ri'.r ir^ all % e Tiir-^^nts o^ the course 
••it 1 " -he vi -11 , in ' <~ ? °")jr fll~»~. 
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III. Ora<ie Lev^l' %t L r -ri~th: o ./ee^3 "equired : (at 

th^ bo-ir.nin^ of firrt semester) 

IV. Primary Materials • Selectei films Encyclopedia 
?rittar*nica The Lottery - Shirlev Jackson 
The Lijv or The Tiger - FranK "tockton* *Iv 
Oli* r an Frnest* He^inT-^y Hartleby - Herman 

o — , ~ 
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V. Coarse Goals: 



1. To realize that short stories can be interesting 
humouous and exciting. 

2. To be able to define ana recognize plot, setting, 
character and there. 

3. To realize that through readin- one can apply 
certain values to his own life. 

To write a caper on a subject similar to the 
material read in the short stories.^ 
5. To enccurape discussion with a major objective 

being on oral response from each student, whether 
through p;roup work or individual effort. 



I. Course Title: Superboy / Supe r^irl 

II. Description: Life can be seen in various ways through 
the shorter sagas. Hurror, tragedy, romance, and 
adventure are all present. Hopefully, through 
imagination and creativity each student will, in 
reading the short story, gain an insight into his 
own life and see more cf himself. Writing, reading, 
and discussion are all requirements of the course 
with the viewing of four r ilms. 

III. Grade Level: 9 Length: 3 weeks Elective: (both 

first and second semester) 

IV. Primary Materials: Scholastic Kit - Superboy/Superglrl 

V. Course Goals: 

1. To analyze th^ structure and characterization of 
selected series of adventure stories. 

2. To discover some of the stylistic hallmarks In 
the stories . 

3. To assemble their ov;n adventure, simulating the 
originals . 



To gain experience worV ing in a group activity. 
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I. Course Title: To Kill a Mockingbird - Harper Lee 

II. Description: This well-known novel of the Scuth depicts 
the ignorance of man and the prejudices of people. 
The film version will be shown as part of the 
study. The couse includes reading, listening, 
group discussions, worksheets. 

III. Grade Level: 9 Length: 3 weeks Elective: 

IV. Primary Materials: Novel, film, and listening tapes 
on the entire novel. 

V. Course Goals: 

1. To understnad ones prejudices through reading of 
the bigotry of "laycomb County. 

2. To realize the damage that can be done to a person 
through slander. 

3. To gain a knowledge of the customs and life- 
styles of the deep South. 

H. To realize the plot, setting and theme of the novel 

5. To write a character sketch of each Individ al 
in the story. 



I. Course Title: The Outsiders - S. E. Hinton 

II. Description: This novel was written by a most per- 
ceptive teenager. It p.ttemots to speak for all 
teenagers who find it sc difficult to communicate 
their doubts, dreams, rnd needs to adults. The 
course includes readinr, listening, group dis- 
cussions, and worksheets. 

III. Grade Level: 3 Length: 3 weeks Elective: 

IV. Primary Materials: ^vel , listening tapes on entire 
novel . 

V. Course Goals: 

1. To realize the olight of the different, the 
unlovely, the disadvantaged. 

2. To discover through this book that reading is 
enjoyable . 

3. To identify the plot, setting and theme. 

H. To write a character sketch on each individual 
in the story. 
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Ninth Grade "Unl-Courses 
Second Semester 
I. Course Title: Drama - Storvtellinr, 



II. Description* This unit gives varied experiences with 
dramatic literature and dramatic activities. It 
should rive students a personal understanding of 
drar'i as a form of artistic expression. The 
activities include Improvisations , skits , plays , 
readings, etc. This, class is taught simultaneously 
with Oral Interpretation . The students in this 
class provide the entertainment for the formal 
banquet . 

III. Grade Level: 9 Length: 3 weeks Elective: 
IV. Primary Materials: Scholastic Drama Kit 
V. Course Goals: 

1. To learn to be better listeners. 

2. To recognize the differences between a dramatic 
and a narrative version. 



3. 


To 


learn to take and give criticism. 


h. 


To 


learn to be comfortat le performing in front 




of 


others . 


5- 


To 


write skits. 


6. 


Tc 


work' with others. 


7. 


To 


achieve a sense of personal accomplishment. 



VI. Recommendations and Surest io* s : 

1. This course should cons J 3t of a longer period 
of time. 



I. Course Title: Etymology and \ ord Study 

II. Description: How to Discover Word Meaning - This is 
a study ^of the origin o words as well as the 
relationships betwean language and thinking. 
Activities integrate speaking, listening, read- 
ing, writing and 'critical thinking. 



III. Grade Level: 9 Length: 3 weeks Elective: 
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IV, Primary Materials: Understanding Lan^uap-e Series - 
AEP Books 

V. Course Goals: 

1. To gain a background on the origins of words. 

2. To understand connotation and denotation. 

3. To -ealize viords are lust symbols. 
*J . To discuss euphemistic language. 

5. To recognize connotation in advertising, per- 
suasion , propaganda and names. 

6. To discuss and be aware of the importance of 
context . 



I. Course Title: G rammar 

II. Description: How to Say What You Mean - In order to 

speak and be understood we must know the different 
kinds of words in our language. Students will 
study these and increase their knowledge of the 
development and structure of the English language. 
They write paragraphs, revise and rewrite, 
learning ot bring a variety of ways of expressing 
themselves. Oral speaking helps to practice the 
"'anguage of expression. Students learn to choose 
correct words because tie words one uses reveals 
himself and influences others. 

III. Grade Level: 9 Length: 3 weeks Required: 

(or Spellin g and Punctua tion ) 

IV. Primary Materials: Roberts E.igl lsh Textbook, selected 
areas on traditional r,v mmar. 



V. Course Goals: 



1. To review the ei**ht nar:s of soe^ch. 

2. To select vivid and descriptive words in 
composing sentences . 

3. To distinguish between the kirn of noun phrases. 

4. To recognize the four main form classes of English 
words, and their function within the structure. 

5. To build more interesting sentences by using 
relative clause transformations. 

6. To continue work v/ith varing sentences with 
q different words in the auxiliary. 
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I. Course Tit It . Imprompt u Writing 

II, Description- How to Put Ideas in Writing - "We can 
put things on paper that we can never say out 
loud. 1 Each one has some particular unique Idea 
that can be offered to others, but many can not 
really communicate. This course, through extem- 
poraneous and impromptu writing, asks students 
to put on paper their feelings and emotions about 
certain happenings or ideas. Writing activities 
center around collages made by the students, 
writing awareness filmstrips, using the five 
senses, and self-Insight. Discussion and sharing 
ideas aid in formulating ideas and opinions In 
individual writing. 

III. Grade Level: 9 Length: 3 weeks Required- (at 

the beginning of second semester) 

IV. Primary Materials: Scholastic - Come to Your Senses , 
a Program In Writing/Awareness - Filmctrip unit. 

V. Course Goals: 

1. To learn the value of vriting as a means of con- 
veying one's thoughts. 

2. To record feelings and Ideas on such subjects as 
hate, love, facades anci God. 

3. To encourage creativity in writing as each student 
creates a collare expressing a certain theme, 

4. To write an original story including all the 
elements of a good story as learned in the short 
stories and novels studied. 

5- To record reactions to pictures and. ideas using 
the r 1 v e senses one has. 



I. Course Title: Movle - Makln p; 

II. Description: This is a course designed for creative 
input by the student. Ih r - movie is planed 
entirely by the students selected. The script 
is written bv the students. Props and story 
boards and other activities involved with film- 
making are done by students. Editing, splicing* 
and directing of the film are supervised by the 
instructor and media specialist. 



ERLC 



Page 27 



III. 3rade Level: 9 Length: 9 weeks Selected Students: 

IV. Primary Materials: Super 8 milimeter color camera, 
splicer, editor/ film, Super 8 projector. 

V. Course Goals : 

1. To rain experience in acting, writing a script, 
costuming, photography and editing. 

2. To write and produce a film entirely with 
student creativity. 

3. To gain valuable experience in interaction with 
other students through group planning and 
individual responsibility . 



I. Course Title: Oral Interpretation 

II. Description: How to Speak with Meaning and Expression - 
This course is designed to make students more 
comfortable when speakr.ng to a large group, a 
committee or to friend.-;. Therefore, the activ- 
ities are selected for individual as well as 
group participation. The course concludes with 
a formal dinner with a naster of ceremonies, 
special speaker, and er -ertainment . All ninth 
graders participate in :he formal dinner and 
special guests are Jnv'ted. 

III. Grade Level: 9 Length' ? weeks Elective: 

IV. Primary Materials: Videotape, tape recorder, cassettes 

V. Course loais* 

1. To learn to be more socially comfortable through 
interaction with other students. 

2. Tz make thre^ major sp« vches; (1) Research — 
for or against (2) Ho- to — demonstration 

(3) Research — informal on . 

3. To gain an insight int individual talents 

and limitations as a speaker through experiences 
such as extemporaneour and impromptu speeches. 



ERLC 



1 w • > 



p age 2 3 



V, Course Goals Con't' 

To view a playbacic on video-tape of each 
individual presentation in order to Judge the 
rate of improvement. 

5- To realize the need fo~ a well-rounded vocabulary, 

6. To introduce formal speech in the form of a 
banquet which includes all ninth graders. 



I. Course Title: Poetry 

II. Description: How to Tell It In Verse - Students study 
expression "through the medium of verse. There is 
some creative expression in verse orally and 
written, as well as the study of the fine master- 
pieces of verse. Students become more familiar 
with rhythm and meter in verse. 

Til. Grade Level: 9 Length: } weeks Elective: 

. Primary Materials: Teaching luide for Poetry - Scho- 
lastic Book Services, Fu ndamentals of poetry 
Kenneth Publishing Co., poems selected by the 
teacher. 

V. Course Goals: 

1. To produce a positive a titudc toward poetry by 
providing the student w.th reading of, thinking 
about, ana playing with language. 

To c^nerate in the stud nt- the belief that he is 

an effective person and writer. 

3. To reduce the abstracti ns of difficult poetry 

coneeptc to make poetry clearer and more attractive 

to Inexperienced reader . 

To encourage the studen to have fun as well as 
learn something from ex ;erimenting with the 
language of poems. 

5. To develop greater understanding for poetry by 
practicing writing poetry. 

6. To find out who is speaking in a poem. 
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V. Course Goals con't* 

7. To discover what effects art created by certain 
word choices . 

8. !'o provide opportunity for the student to read 
poetry aloud and talk about what he has read. 

9. To share work and exchange ideas. 

10. To generate an attitude of approval for all re- 
sponsible student work, that any effort in writing 
poetry is worth recognition. 



I. Course Title: Research Paper 

II. Description: How to Write and Make a Teacher Happy - 
The students are expected to Improve spelling, 
grammar, and sentence structure. This course 
teaches the proper procedure in writing a good 
research paper. Valuable experience can be 
gained for later hig v * school and college courses. 

III. Grade Level: 9 Length: 3 weeks Elective: 

IV # Primary Materials: The Colle ge Research Paper - Eugene 
Grewe, John Sullivan; reference Docks, magazines, 
dictionaries, Readers 1 luldes ; media material and 
other Resource Center raterials. 

V. Course Goals: 

1. To exercise the principles of choosing a re- 
searchable topic by se:-:ctins a subject for a 
formal paper. 

2. To perform the skills c r making a bibliography 
preparing cards for a ' .rmal paper. 

3. To write and mark quotations and paraphrases In . 
a formal paper. 

H. To display the skills of organization by arranging 
material for a formal reaper. 

5. To write footnotes in :he proper fcrm and use 
them in the correct place. 
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V. Course Goals con't: 

6. To demonstrate knowledge of the organization of 

a library by finding material for a formal paper* 

7. To build a positive attitude toward the research 
process . 



I. Course Title: Spelling and Punctuation 

II. Description: Hew to Avoid Spelling and Punctuation 

Confusion - Students learn how to identify proper 
and common nouns as well as find two or more 
different meanings for the sane word. This 
course is a study of antonyms, synonyms and how 
to use homonyms correctly. The three styles of 
language (casual, informal, formal ) are explored. 

III. Grade Level: 9 Length: 3 weeks Required: (or 
Grammar) 

IV. Primary Materials: Selected materials from various 

textbooks - including Basic Goals in Spelling - 
McGrav; - Hill. 

V. Course Goals: 

1. To develop d sense of need for good spelling. 

2. To encourage students 1 use of correct spelling 
and punctuation in all school work assignments. 

3. To develop sensitivity to spelling errors oy 
proofreading work. 

*4. To encourage the student to ievelop an approach 
to learning and. to spell new words th&tiwl&l' 
work for him. 

5. To provide lots of opportunity for student to 
verify his use for capitalization. 

6. To observe handwriting habits noting that it is 
the cause of some capitalization faults. 

7. To recognize the relation of sentence structure 
to punctuation. 
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I. Course Na^.e : Journalis e 1^ 

II* Description: This course is designed for the student 
to learn the skills of writing and editing for 
publication, to ^ain a new understanding of the 
newspaper and to develop new insights into the 
phenomenon of mass communication. 

III. Grade Level: 9 Length: year Elective: 

IV. Primary Materials: Idaho Statesman ; Textbook: Press 
Tine, Adams and Stratton/ workbook, 

V. Course 'Joals: 

1. To organize a staff and plan a newspaper. 

2. To discover what news is and how to Rather it. 

3. To learn how to write i feature, editorial and 
a news story. 

*4. To arrange to £ive an interview and write the 
interview story. 

5. To learn how to write headlines. 

6. To learn how to copy and proofread. 

7. Tn organize 5 dummy " sh ets. 

8 . To keen up on current r vents . 

9. To investigate the various opportunities for 
employment in the ,1our? alism field. 

10. ??, prciuce a duplicate' paper once a month. 

11. module one printed >aper at the end of the 

school year . 

VI. Recomrendat ions and Sursjesti' r»s : 

1. Students should be it least a C or above 
student in English - 

2. Students should be responsible student body 
members . 

3. Students should ha/e the signature of their 
English teacher saying they are a qualified 
student for Journalism. 
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I. Course Title: Developmental 3*? acting 

II. Description: An InJi visualized reading class Tec the 
7th c^rade students in a widespread range of 
ability. 

III. SraJe Level: f length: year Elective: 

IV. Primary Materials: 1. Clues , rape and Workbooks 
2. Phonics Skill^ext , "/.errill 

Listen ani Think 5 Liste n and Read y EDL 

4. R eadinr: for Understanding , S.R.A. 

5 . Be a Better d eader , Pventice Hall 

6. He ader's Digest S kill Builder 
7- M errill J.ainstream Library 

8. ' •iaain»; Progress Laboratory, Educational 
Progress Corporation. 

9. 3owr>ar Series — tapes & Filmstrips 

10. Webster Classroom Reading Clinic 

11. There Ls None , Textbook 

V. Course Goals: 

1. To develop proficiency in phonetic and 
structural analysis of word3. 

2. To promote vocabulary growth. 

3. To develop skill in conpi>eben3lon. 
H. To improve study skills. 

5. To instill a love of stories and reading. 

6. To help students become acquainted with 
great writers . 

7 . To improve reading-related skills , such 
as creative writ in*- and oral expression. 
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I. Comprehension Skills 

A. Central Though 1 " 

1. What kind of a story is this? 

2. What is it mainly about? 

3. Does its setting make <x difference? 

4. Does its time (of year, in history) affect 
the story? 

5. Does this book remind you of any other book? 

6. Did you think it is a happy (sad, frightening) 

story v 

7. Coulo you describe this in a couple of words? 

B. Inferences and Critical Reading 

1. Dc ycu think the story is really about 

9 

2. Is there something here that isn't actually 
said? 

3. Is there a lesson to be learned in this book? 
What? 

t. Was there anything in the story that was not 
the same as you've ,^ard somewhere else? 

5. Do you think you can believe what it says? 
Why or why not? 

6. What is the problem of (a character) 

in the story? 

C. Value Judgments 

1. Do you agree or disagree with this story? 

2. What is your own opinion about > __ 

m the story? 

3. Is this something everyone should read? Why? 
h. If only a fpw people should read, who would 

you choose? 

5. Is the story making fun of us all? 

6. If you could pass a law, or have your own wish, 
would this book influence you? 
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7. Do you trust what you read? 

8. Is it right for someone (writer, publisher, 
organization, etc.) to print only part of a 
whole story(event, argument ,. etc .) 0 

9. Do you believe everything you read? 

10. Do all of your friends believe wftat ti&y. read? 
Should they? Can you change that if you want 
to? 

11. Can you trust what this author (publisher, 
newspaper, magazine) says? Why? or why not? 

12. If you cannot find out whether or not a story 
is true, what could you do that would help 
somewhat? 

Author Purpose 

1. Who is the author? 

2. What do you know about his family (home, etc)? 

3. What other books of his do you know about? 

4. What do you feel he is trying to tell people 
in his stories? 

5. If you could talk to him, what would you tell 
him? a. -T : • . 

6. Do you think he has children of his own? 

7. Does he like animals (nature, etc.)? 

8- What ideas are you sure about when you read 
him? 

Necessary Plot Sequence 

1. Tell me the story. 

2. After (an incident) what happen- 
ed next? 

3. Tell me what aappened first, then . 

14 If such-and-such happened before so-and-so,' does 
it niake any difference in the story? . 

5. If you could, would you change the story 
around at all. 

6. What was the best part of the story to you? 
Was this best part in the beginning, middle, 
or end of the story? Would you have any idea 
why that; part was where it was? 
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Personality Adjustment and Reading Selections 

A. Insight into Personal Interest In Story 

1. Was this a good story? 

2. way did you choose this book? 

3. Did you ever have an experience like this? 

4. Would you like to be just like the person 
in the story? 

5. What about this story or material made you 
angry (sag, laugh, etc.)? 

6. If you could become one of the characters 
in this story, which one would suit you 
just fine? 

7. Wnich character are you sure you would not 
like to be? 

8. If you could, would yc wave a magic wanfl , , 
and live in this time (place, house, etc.)? 

9. Talk to me about your reelings when you read 
this story? 

10. Do you know anyone like this character? 

11. If you could change anything about this 3tory, 
what would you change? * f hy? 

B. Awareness of Peer Group Rea tic: 

1. Who do you know that likes this type of 
book? 

2. Would they like this one? 

3. Are you going to tell them about ; t r . 

k. Do you like to have those friends tell you 

about books? 
5. Do you ever read books with someone else? 

What books were they? 

C. Insight Into Possible Personality Behavior Change 

1. Did you have a problem like this person in 
the story? Did you get some help with your 
problem from reading it? 

2. Does this story make you feel like doing 
something? What? 

3 Did you see something about yourself after 
you finished this story that you didn't know 
before? Tell me about it. 
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Is there something here you didn f t like and 
never would do yourself? What? 



III. The Mechanical Skills 

A. Word Definitions 

1. Here is an unusual word. Can you tell me what 
it means? 

2. Here is another (and another, etc.). 

3. Can you tell me another word that means the 
same thing? Or almost the same thing? 

4. If I said (naming an antonym or 

nomonym), would you say this word was the same 
or opposite to it? 

5. Did you find any words that meant something 
different when you read them somewhere else? 
What was the difference? 

B. Study Skills 

1. Show me the index (table of contents, chapter 
headings, etc . ) . 

2. Find the page where such-and-such is described. 

3. How do you find things in "the index (table of 
contents )? 

4. Did the pictures help you read this book? Why 

5. Can you find the place on the map where the 
story was laid? 

6. Can you find the general topic of this story in 
another book? In any of our reference books? 
Our texts in other subjects? 

C. Ability to Analyze Unknown Words 

1. Show me a word that you didn't know. How 
did you fi&ure it out? 

2. What is in this word that you know (small word- 
diagraph-initial letter-initial Dlend-vowel 
sounds etc. )? 

3. Let me* cover up pe c of it. Now what do you 
see ? say it. Now here's tne whole word. 
Can you say it? 
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4, The word starts like but rhymes 

with • Try it. 



D. Reading for Details 



IV. Ability to Hold Audience Attention 

A. Oral Reading of Selection 

1. What part of your story did you choose to 
read to me? 

2. Tell me what happened up to this point. 
(After the reading). Now tell me what hap- 
pened next - as it is time for me to stop 
this conference. 

B. Retelling of Long Story Briefly 
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